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T
he national education  
recovery plan to make up 
for time lost during the 
28-day strike has been 
unfolding in most prov-

inces while negotiations between 
the state and teachers’ unions over 
educators’ salary packages continue.

Chris Klopper, chief negotiator of 
the Suid-Afrikaanse Onderwyser-
sunie (Saou), said teachers’ unions’ 
main gripes revolved chiefly around 
occupation-specific dispensations.  

He said there was no clarity on 
how different categories of teach-
ers would be remunerated — these 
include school principals, class-
room-based educators, support staff 
and office-based educators. 

Klopper said other items on the 
agenda were the medical aid scheme 
and housing subsidy issues. (See 
pages 2 and 12)

In the meantime, the national 
department of education and teach-
ers’ unions have been meeting to 
cement educators’ buy-in into the 
plan. Most provinces have already 
started with catch-up programmes 
during the holiday period. 

The extra time teachers were 
putting in during the holiday and at 

weekends could allow them to earn 
money they lost while on strike, dur-
ing which the government enforced 
the no-work-no-pay principle.

Though the recovery plan has 
taken off, education authorities have 
been working hard to repair rela-
tions with teachers, who are bitter 
over unmet demands. Government 
unions asked for a 12% increase, 
but all unions — except the teachers 
— settled for 7,5%.

The Development Bank of Southern 
Africa’s education policy analyst, Dr 
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Graeme Bloch, welcomed the recovery 
plan, but pointed out that the results 
would depend on how tensions aris-
ing from the strike were managed. 

He was referring to incidents of 
violence, in which striking teachers 
assaulted principals and their non-
striking colleagues. Bloch said key 
players in education should “find 
one another as soon as possible so 
that teachers can get on with their 
job” sooner rather than later. 

The national department said 15 
days of learning were lost across all 

grades and critical mid-year exami-
nations were not completed in some 
instances.

The strike affected the preparation 
of grade 12s for their matric examina-
tions, which start early in October.

Penny Vinjevold, a deputy direc-
tor-general in the department, said 
the gist of the plan was to help learn-
ers intensify their learning. “We 
want learners to spend more time 
on reading, writing and calculating 
every day,” she said. 

The department asked each 

teacher to produce his or her own 
personal recovery plan and for 
schools to adapt the plans to the 
number of days they had lost.

Vinjevold said schools were 
affected differently, so it would be 
wrong to come up with a prescrip-
tive recovery model.

The plan relied on the extensive 
use of electronic media to mobilise 
learners, parents and the community 
to intensify and support learning. 

Vinjevold said normal morning 
radio and TV learning programmes 
would be intensified and that the 
SABC would be asked to broadcast 
these in the afternoon as well.

The education department has also 
bought and distributed learning mate-
rials, such as study guides and books.

Schools have embarked on inten-
sive winter, spring and extra classes, 
with district offices coordinating 
and monitoring the situation. 

Learning materials published in 
the media include:

• 16-page study books to be run 
for 17 weeks in the newspapers;

• Every Monday these will be made 
available to grades one to seven;

• Every Tuesday to grade 12s;
• Every Wednesday to grade 12s;
• Every Thursday to grades eight 

to 11;
• Every Friday to grades eight to 11;
• This would amount to two mil-

lion runs every week; and
• Learners in lower grades have 

been advised not to stay at home 
once matric examinations began.

Read the Teacher next month for 
Grade 11 examination information
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Fifteen days of learning were lost during the strike. Photograph: Oupa Nkosi



this policy. This has led to a large gap in African skilled and 
semi-skilled labour. It has also intensified the inequality that 
still exists today between the majority of Africans and whites.

ACTIVITY 3 Analysing a political 
cartoon

Time allocation: 30 minutes

Skills development: Analysing cartoons
Refer your learners to the step-by-step guide for analysing 
political cartoons in the Learner’s Book on page 3 of this 
supplement.

Assessment strategy
Learners should write the answers to the questions for you to 
mark/assess. Discuss good answers with the class. Can be for 
Learner’s Portfolios for Grade 9.

Answers
1. The Separate Amenities Act
2. It reflects the era of apartheid and the implementation of 

apartheid laws.
3. The black woman in the cartoon represents the black domestic 

workers who cared for the children of their white employers. 
The baby in the pram represents whites who were given 
privileges under the system of apartheid.

4. The bench in the park with a whites-only sign on it was a 
common sight in apartheid South Africa. In many ways, the 
bench symbolized the separation of public spaces and so this 
cartoon highlights the absurdity of the Separate Amenities 
Act. The ‘Whites only’ signboard indicating that one section 
of the park is reserved for whites confirms that this cartoon is 
referring to the Separate Amenities Act.

5. This cartoon highlights the absurdity of the Separate 
Amenities Act, which separated public spaces in terms of 
race, so that the law did not allow the black domestic worker 
to occupy the same public space as the white baby that she is 
looking after. It is also commenting on the strange mindset of 
some whites, who were prepared to entrust their children to 
the care of a black domestic worker, but would not allow her 
to occupy the same space as they did in a park.

6. The situation that Abe Berry describes in his cartoon is so 
absurd that you can’t help but see the humour of it. The 
domestic worker is standing in the part of the park where she 
is allowed to stand, while pushing the pram in a ‘Whites Only’ 
zone. 

ENFORCING APARTHEID
Bram Fischer
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ACTIVITY 1 Analysing a variety of  
sources

Time allocation: 15 minutes

Assessment strategy
This activity can be discussed in groups or as a class. It can be 
assessed informally.

Answers
1. The ‘eyelid test’
2. This is an open-ended answer, but learners should at least be 

able to identify the absurdity of using something like the ‘eyelid 
test’ to determine a person’s race. Learners need to provide a 
coherent reason as to whether they find the source amusing or 
not. 

3. A chameleon is a lizard that changes its colour to match its 
background. The headline suggests that people in South Africa 
can also change their colour. This is because of the large 
number of racial reclassifications which took place in 1979, in 
which people were reclassified from one race to another. 

4. These people did not change colour; they were moved into a 
different racial group by the Racial Classification Board. Some 
of them may have applied to have their racial classification 
changed; others may have had it forced upon them by the 
Board.

5. The aim of the policy of apartheid was to keep the races 
separate and to ensure that white supremacy was maintained. 
With this in mind, the Nationalist government needed to ensure 
that everyone was classified in a specific racial group. Once this 
was done, then it was possible to ensure that each group was 
separated from the other.

6. Being reclassified often caused great personal tragedy. If a 
person was reclassified into a different race, they would not be 
allowed to live in an area set aside for a racial group other than 
their own. They would have to move to a different area and 
go to a different school, if they were children. If children were 
reclassified into a race different from their parents, the family 
would be split up. 

ACTIVITY 2 Analysing a graph of  
government spending on 
education

Time allocation: 15 minutes

Assessment strategy
Learners discuss the questions in pairs, but complete the table 
and write the answers on their own. Take answers from the 
class and discuss good answers. This activity can be informally 
assessed and used as a self - or peer assessment exercise.

Answers
1. African
2. White – R200; African – R17; coloured - about R47; Indian 

– about R50
3. Between 1950 and 1980, the government always spent the most 

money on white education and the least on African education. 
The gap between these two groups was very high and in 
fact between 1950 and 1975, government spending on white 
education increased substantially from R96 to about R280, but 
remained constant for Africans at R17. In 1950, government 
spent about half as much on coloured and Indian education as 
it did on white education. However, between 1975 and 1980, 
the government began to spend more money on education for 
all racial groups. There was a slight increase in government 
spending on Africans, while spending on whites soared. Indian 
education also began to receive more money than coloured 
education.

4. The government deliberately spent very little money on African 
education because it believed that African children should not 
be educated to the same level as white children. The aim of 
Bantu Education was to educate Africans for unskilled labour. 
Dr Verwoerd confirmed this when he stated “there is no place 
for the Bantu child above the level of certain forms of labour”. 
This is confirmed by the amount of money that the government 
spent per capita on African children. From 1950 to 1975, it 
remained constant at about R17. In 1975, there was a slight 
increase to R40 and by 1980, it had reached about R180, but by 
that year, the government was spending more than R900 a year 
on every white child. 

5. The government believed that African people were inferior and 
that the role of Africans was to serve as unskilled labour. As a 
result, they believed that it would be a waste of money to spend 
large amounts of money on African education when they only 
wanted to train Africans as unskilled labour. 

6. It has had a very negative effect on development. There are 
generations of Africans who are illiterate today as a result of 
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Govt to act 
on school 
fees
A major court victory over fee exemptions 
has exposed flaws in pro-poor education 
policies, writes David Macfarlane

F
ollowing landmark legal 
action in June concern-
ing school fees, the edu-
cation department has 
revealed it is now work-

ing out how to compensate schools 
for fee exemptions. The larger issue 
of free education was discussed at 
the ANC policy conference at the 
end of June.

Department Director General 
Duncan Hindle was responding to 

Cornia Pretorius

The first group of 400 school princi-
pals has been enrolled for the South 
African National Professional Quali-
fication for Principals. This is part 
of an initiative by the department of 
education to professionalise princi-
palships and reclaim the status once 
attached to the position.

Participating principals’s feedback 
will be key in the further develop-
ment of the qualification, which will 
be rolled out formally from 2009 
and will be a compulsory require-
ment for any person wanting to be 
a principal.

The first intake of principals is 
spread across five higher education 
institutions, which met the prepa-
ration criteria set by the depart-
ment and registered the qualifica-
tion timeously with the Council on 
Higher Education. They are the Uni-
versity of Pretoria, the University of 
KwaZulu-Natal, the University of 
the Western Cape, the University of 
Cape Town and the Nelson Mandela 
Metropolitan University.

Martin Prew, director of the 
department’s directorate of educa-
tion management and governance 
development, said the qualification 
is a practice-based one. This issue 
was raised by the South African 
Principals’ Association during the 
development of the qualification. 
“The assessment is done mainly on 
site for school-based projects that 
allow the candidate to show he or 
she has mastered the content and 
can translate the theory into prac-
tice,” said Prew. 

Mentorship is another key element 
of the qualification and is being 
implemented in different ways by 
higher education institutions. “We 
are developing a number of support 
processes and providing funding for 
the training of mentors,” said Prew.

In addition to the school princi-
pals’ qualification, the department 
is developing a range of national 
courses for serving principals with a 
particular focus on curriculum man-
agement. Prew said these courses 
will be experiential.

Cornia Pretorius

The Suid-Afrikaanse Onderwysers-
unie is seeking legal advice over the 
government’s implementation of 
the Government Employees’ Medi-
cal Scheme (Gems). 

The union said the government’s 
implementation of Gems was 
undermining the economic rights 

of its members.
The union’s Chris Klopper said 

teachers who are not members of 
Gems are discriminated against 
because they receive a smaller con-
tribution from the state towards 
their medical aid.

New employees are compelled 
to join Gems, but public servants 
who belonged to other medical aids 

when Gems was implemented about 
a year ago had the choice of switch-
ing to the new scheme or staying 
with their existing ones.

Klopper said public servants who 
did not switch to Gems received a 
monthly government contribution 
of R1 014 towards their medical aid, 
whereas members of Gems received 
R2 020.

“We are just waiting for a final 
legal opinion before we decide 
whether to go to court or not,” said 
Klopper.

Gems in 2007, Page 12. 

Teachers with questions about Gems 
can SMS “teacher” and the comment 
or question to 32510 (SMS costs R1)
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Non-Gems members fight for equal state contributions

Principals 
go back to 
school

questions the Teacher put to him in 
light of the previous Friday’s court 
order directing Durban’s Hunt Road 
Secondary School to comply with leg-
islation concerning fee exemptions. 

The application to the Durban 
High Court had been brought by 
Wits University’s Centre for Applied 
Legal Studies (Cals) and Audrey 
Ngubane and Emily Ngwira, two sin-
gle, unemployed mothers of pupils 
attending Hunt Road. The South 
African Human Rights Commission 
(HRC) supported the application as 
a friend of the court.

The respondents were the school, 
its governing body, national Educa-
tion Minister Naledi Pandor and 
KwaZulu-Natal Education Minister 
Ina Cronjé.

The applicants argued that the 
school failed to implement key ele-
ments of fee-exemption policy, such 
as informing parents in writing of 
their rights to exemptions and how 
to apply. They also said the school 
had unlawfully obtained debt judge-
ments against the two mothers, and 
that Cals had obtained court orders 
rescinding these judgements during 
the past 18 months.

The action aiming to compel 
Hunt Road to comply with fee-
exemption laws was set down for 
argument, but the applicants and 
the school reached an agreement 
beforehand that then became an 
order of the court. 

The order interdicts the school 
from proceeding with any debt 
actions instituted against parents 
for unpaid fees unless it can show 
that those parents would not have 
qualified for exemptions. The school 
is also required to write to all par-

ents informing them of the exemp-
tions policy and inviting them to 
apply, as well as to process all appli-
cations received and advise parents 
who are refused exemptions of their 
right to appeal and how to do this.

The order was “an unequivocal vic-
tory”, said Cals advocate Faranaaz 
Veriava. She said Cals initiated the 
action as a test case “to begin to 
address the nationwide, systemic 
failure on the part of many schools 
to enforce the legal framework pro-
tecting poor parents and learners 
who cannot afford school fees”.

But the case “illustrates that we 
are dealing with an irrational pol-
icy”, she said, especially the legal 
framework’s failure to provide for 
compensation to schools who do 
grant exemptions.

The school’s attorney, Ken Dixon, 
said he did not think the school 
would survive: “The combination 
of the school’s inability to collect 
outstanding fees and underfunding 
from the KwaZulu-Natal education 
department is going to have a devas-
tating effect on the school.”

Hindle said: “We are pleased 
with the outcome of the case, which 
essentially requires schools to com-
ply with the legislation.” Pandor 
“has raised, in various forums, the 
need to compensate schools for their 
exemptions, and details of this are 
being worked out at present”.

He rejected the school’s argu-
ment in its papers that if the court 

granted the Cals application, this 
“would have a highly detrimental 
effect on the continued existence of 
the school”. 

“We would not have drafted policy 
that had such an effect,” said Hindle. 
“And the fact that other schools are 
complying with the policy and still 
exist is evidence of this.”

But the ANC was considering the 
costs of schooling, he said. “The key 
debate is whether to adopt a hori-
zontal split, to provide [for exam-
ple] free primary schooling for all, 
even the rich, or a vertical split, to 
support the poor at all levels of the 
system.”

While welcoming the outcome of 
the case, the HRC drew attention to 
acting judge Gavin Morley’s “con-
cern that the department of educa-
tion, both at national and provincial 
level, was not represented” and his 
“dissatisfaction at the fact that the 
school was not properly funded”. 
The HRC also said it intended to 
engage with the department and the 
school on these issues.

Responding to the judge’s first con-
cern, Hindle said that Pandor “chose 
not to defend the action”. On the 
second, he said: “I am not sure what 
[the judge] would regard as a school 
being ‘properly funded’. Unless he 
also has ideas about how to generate 
the funds to ensure all schools are 
‘properly funded’, according to his 
definition, I am not sure he should 
venture such opinions.”

Rapped over the knuckles: Hunt Road Secondary School. 
Photograph: Rogan Ward



THE IMPLEMENTATION OF APARTHEID

The Prohibition of Mixed Marriages Act, No 55 of 1949

The Immorality Amendment Act, No 21 of 1950

Activity 1: Analysing a variety of sources

The Bantu Education Act, No 47 of 1953

Activity 2: Analysing a graph of government spending on education

The Reservation of Separate Amenities Act, No 49 of 1953

Skills development: how to analyse cartoons

Activity 3: Analysing a political cartoon

PROHIBITION OF MIXED MARRIAGES ACT,
NO 55 OF 1949

SUPPRESSION OF COMMUNISM ACT, 
NO 44 OF 1950

IMMORALITY AMENDMENT ACT, NO 21 OF
1950

PREVENTION OF ILLEGAL SQUATTING ACT, 
NO 47 OF 1953

POPULATION REGISTRATION ACT, NO 30 OF
1950

BANTU EDUCATION ACT, NO 47 OF 1953

GROUP AREAS ACT, NO 41 OF 1950 RESERVATION OF SEPARATE AMENITIES ACT, 
NO 49 OF 1953

The Population Registration Act, No 30 of 1950

Source B

GRADE 9

GRADE 11

New words

Mr W.H. Stuart, the Native Representative for the Transkei, claimed to have a highly scientific method of 
determining a person’s racial category:

Source A

New words
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would then provide a range of profes-
sional support services to schools,” 
said Tyobeka. “In other provinces 
these services are housed in this unit 
called a district and districts would 
themselves be the level closest to the 
schools (instead of circuits).”

She said the capacity of districts to 
service schools varies, both in quality 
and quantity, because of the effects of 
the past (apartheid) funding formula. 
The new provinces inherited schools 
from old homelands so depart-
ments of education and training face 
“immense backlogs” as they had to 
absorb high numbers of schools and 
this takes “long to clean up”.

Provinces have tried to deal with 
backlogs by employing more pro-
fessionals as part of providing sup-
port to schools. But, Tyobeka said, 
this creates another dilemma as the 
bulk of these personnel are drawn 
from schools and this in turn robs 
schools of their most skilled and 
experienced teachers.

Schools have been complaining 
for some time about the haphaz-
ard and poor service delivery they 
receive from district offices. On the 
other hand, districts point a finger 
at their provincial departments, 
saying they don’t provide them with 
essential resources such as trans-
port, capacity and staff. 

Tyobeka conceded that districts’ 
complaints are “genuine”, but the 
problem has been to provide sup-
port in the absence of a policy 

T
he national education depart-
ment has identified district 
offices as key instruments in 
its pursuit of improving the 
quality of education, said 

Palesa Tyobeka, deputy director general 
for general education and training.

She said district offices are profes-
sional support vehicles “primarily estab-
lished to support schools to provide 
quality education”. 

Since taking office, Education Minister 
Naledi Pandor has set up a district devel-

opment unit to “intensify support to dis-
tricts” and “ensure adequate capacity to 
support schools from districts”. 

But before schools can benefit from 
these interventions, said Tyobeka, a few 
issues have to be ironed out.

The first is to come up with a com-
mon understanding of what a district 
should be. Secondly, a policy is required 
to guide the national department’s 
resourcing of districts.

“In some provinces, districts are really 
a collection of education circuits, which 

Not making the grade
Teachers expect district offices to 
have their fingers on the pulse 
about what is happening in the 
schools they serve. They want them 
to deliver a range of services such 
as curriculum support, teacher 
development, human and material 
resource provision and speedy 
responses to requests. But, according 
to educators interviewed by the 
Teacher, districts are not cracking it.

Shortcomings highlighted 
include poor responses to schools’ 
requests and long and tedious 
processing of subsidies to schools.

A primary school principal 
in Limpopo, who did not want 
to be named, said the level of 
service in her area had declined 
considerably. She attributed this 
to a “lack of a coherent plan or 
coordination of activities”.

“It seems to me that officials at 
our district offices do not have a 
clue of what their responsibilities 
are. When we make a request, 
they either ignore them or hide 
behind bureaucracy to justify 
their failure to deliver,” she said.

She said in the past district offices 

used to implement initiatives aimed 
at improving the functionality of 
schools and their academic successes. 
For instance, “we used to have 
prizes or awards for best performing 
schools, learners and principals”. 

Madoda Madi, deputy principal 
at Thuto-Lesedi Secondary School in 
Vosloorus on Gauteng’s East Rand, 
lamented the lack of efficiency in 
delivery of support to schools. Madi 
said there must be constant and 
“speedy service delivery” of requests 
and  this should be effected through 
district offices. — Thabo Mohlala

Making districts a key support
Before district offices can be of any benefit to schools, a policy 
framework needs to be in place, writes Thabo Mohlala

framework. She said there are 79 
districts and the provinces most 
affected by the lack of policy are 
Limpopo, Eastern Cape, Mpuma-
langa and Northern Cape.

The district development unit 
is looking at finalising the neces-
sary policy procedures, “which will 
include the basket of professional 
services that each district will be 
expected to offer to support schools”, 
said Tyobeka. 

The unit has started to build capac-
ity and to energise some districts to 
provide the required support despite 
the lack of cars and the huge num-
bers to be serviced. Tyobeka said the 

unit’s focus has been to:
• ensure that districts are up to date 
with all policies and understand 
them and can therefore support 
schools with their implementation;
• provide them with the necessary 
content and pedagogical know-
ledge in the areas they are respon-
sible for; and 
• make sure they are supported 
through a range of NGO-driven, 
donor or government-funded projects 
that respond to their peculiar needs. 

She said the department has 
incorporated 14 “poorest districts”, 
through its quality improvement 
and development strategy to pro-
vide them with material and human 
resources so that they can “improve 
learning outcomes in critical areas. 
This was to ensure that the fate of 
learners in these districts is not held 
back because of the slower pace of 
policy processes.”

Is your district office serving your 
school well? Or is it letting you 
down? We want to know. SMS 
“teacher” and your comment to 
32510 (SMS costs R1)

The capacity of districts to service schools varies because of  
the past funding formula
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Glenda Daniels looks at how some 
schools are keeping learners safe

✔

✄

I
n South Africa the abduc-
tion, assault and murder of 
children are placing a special 
burden on schools to play 
their part in the protection of 

the young and the vulnerable. 
But, according to principals, there 

are challenges in the execution of 
this responsibility.

Principal of Pinelands North Pri-
mary School Ann Morton raises a 
relevant issue: “I believe that schools 
are sitting ducks as far as security is 
concerned. We cannot protect our-
selves completely because of the 
nature of our business. How can we 
know for sure whether the person at 
the gate, in view of the security cam-
era, is a parent or not? And if the 
person is a parent, does this mean 
we are safe? What if the parent has 
a grudge against us, or is a thief … 
when a parent comes to pay fees, 
maybe they’re actually coming in to 
rob the school?” 

Nevertheless, Pinelands North 
has an extensive security policy. Its 
measures include a security camera, 
locked gates at all times except for 
drop-off and pick-up times and no 
access to strangers during the day. 
Teachers and children are encour-
aged to question people in the 
building. “Socialising” pupils takes 

place through teaching “good citi-
zenship” safe practices and conflict 
management in assemblies. There 
is, in addition, a code of conduct for 
pupils and staff, as well as a discipli-
nary policy, a bullying policy, HIV/
Aids regulations and a first aid pol-
icy. Parents may fetch pupils only 
via the school office during school 
hours. A good tip from Morton is 
to cultivate a relationship with the 
local police. This she has done.

The school has had three incidents 
that required police intervention. In 
one a father was abusive to his wife 
and children and aggressive with 
her, the second was also related to 
abuse by a parent of somebody else’s 
child and the third was a bomb 
scare by a pupil, which resulted in 
the child having to go on a rehabili-
tation course. A parent at Pinelands 
Primary says she likes the “stranger 
danger” policies that the school 
teaches its kids as this makes her 
feel her children are safe. 

At a girls, private Catholic school, 
The Holy Rosary School in Eden-
vale, Johannesburg, entrances and 
exits are equipped with electronic 
gates and each staff member has a 
remote to gain access, says Marie 
Fouché, facilities manager in charge 
of security.

Gates are open only at certain 
times of the day and are monitored 
by staff at the start and end of the 
day. All other gates are kept locked 
during the normal school day. No 
child leaves the premises without 
written permission from her teacher 
and a recognised authority has to 
collect a child in the case of illness 
or special appointments.

“There have been no abductions 
from our school and every possible 
measure is taken to prevent this 

from happening. Awareness of key 
frontline people is essential. A quali-
fied security guard is stationed in 
reception every day,” says Fouché. 
“In addition every staff member 
has to be vigilant in reporting any 
‘strange’ person on the school 
grounds or premises.” 

Strangers are not allowed through 
the main entrance if they do not 
have official business at the school, 
which has a system of colour-coded 
stickers to identify visitors and tuck 

shop staff, contractors, cleaners, 
parents and so forth.

“Cameras at our main entrance 
help to identify guests and decide 
whether or not the gate should be 
opened. We never allow hawkers 
on to the premises. Alarms have 
been placed in vulnerable areas, 
such as computer and administra-
tive rooms, and are connected to an 
armed response security company. 
Panic buttons have been placed in 
the reception, admin and senior 
management offices. Sports teach-
ers carry mobile panic buttons that 
transmit from the school fields 
directly to the security company.” 

Fouché says that while every care 
is taken to provide a safe and secure 
school environment, there is always 
room for improvement. She is con-
stantly on the lookout for the latest 
technology to upgrade existing equip-
ment and procedures to improve on 
what the school already has.

A government school in Sand-
ton, whose representative did not 
want to be named, laments that 
the unfortunate situation is that 
whatever technology his school has 
for security has to be funded by the 
school. “The richer schools do more 
for security; the poor schools, which 
need it most, are the ones that suf-
fer. The parents cooperate and pro-
vide the funds for our security cam-
eras and so forth, but this has an 
impact on school fees.” 

Keep the gates of your school 
closed, but in your classroom 
be open and spread your 

wings. Don’t be risk averse, don’t be 
too safe. Teach the practices of free-
dom through which children can 
deal critically and creatively with 
reality and discover how to trans-
form their worlds.

This was the message educator 
John Gilmour, head of the Langa 
Educational Assistance Programme 
in Cape Town, gave to teachers at a 
conference at Redhill School, Johan-
nesburg, recently. Titled How Big 
is Your Classroom?, the event was 
organised as part of the school’s cen-
tenary celebrations.

Some teachers found Gilmour’s 
presentation “thought-provoking” 
and “stimulating”, while others said 
it was “depressing”. 

Gilmour said that, like him, many 
teachers were taught to be risk 
averse, to appreciate a quiet class 
and, quoting a Dickensian line, 
to “stick to the facts, sir!”. But it is 
precisely in chaos that real creative 
learning takes place, he said.

“The questions that need to be 
asked constantly while teaching are: 
Am I chaining the spirits and minds 
of my children or am I teaching the 
children to fly? What are the chains 
that keep my classroom small?”

If your class is too safe — too 

quiet, too neat, too confined, too 
controlling, too yes sir, no sir, what-
ever you say sir — you disallow your 
children from making mistakes and 
from learning, too, he said. In addi-
tion you as a teacher retreat into a 
place of safety, which is not condu-
cive to learning. Teaching should be 
a two-way process in which teacher 
and learner explore educational 
matter together, even if what the 
teacher thinks the learner already 
knows is wrong.

Another message is to listen care-
fully to your learners. Gilmour gave 
a salutary example when one of his 
learners overdosed on heroin and 
was hospitalised. 

“He needed more intervention 
than I could provide. He went for 
therapy and was able to express 
feelings without fear of being 
judged. The young man came back 
and said ‘I’m angry’. ‘Why?’ I asked. 
He replied, ‘I had to overdose 
before I could talk about what I was 
feeling.’ I told him, ‘But my doors 
are always open.’ He said, ‘But you 
didn’t hear me.’” 

Ironically and appositely enough, 
one teacher commented during 
a break that she found Gilmour a 
tad “judgemental” because “this is 
exactly what we already do [not be 
risk averse, safe and judgemental]”, 
but “he doesn’t know that”.

Lockdown: Schools have resorted to security cameras and keeping the 
gates locked during school hours. Photograph: Oupa Nkosi

Don’t be risk averse 
and too safe in your 
classroom, writes 
Glenda Daniels

Am I chaining the 
spirits and minds of 
my children or am I 
teaching them to fly? 

Chaotic classroom 
good for learning
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S
ejankabo High School 
hogged the headlines last 
year for producing an over-
all matric pass rate of only 
9,21%.

But now the school, in Seweding- 
Motsosheng village near Mafikeng in 
North West, has a new principal, who 
aims to turn around one of the country’s 
worst-performing schools.

Moliehi Qhobosheane joined Sejan-
kabo High earlier this year. Her move 
was part of the North West department 
of education’s intervention strategy to 
tackle poor results at schools. 

Charles Raseala, spokesperson for the 
North West education department, said: 
“One of the approaches we are bringing 
in is to try to reshuffle staff members — 
from principal to educators — depending 

Moliehi Qhobosheane 
has been tasked with 
turning around one of 
the country’s worst-
performing schools. 
Thabo Mohlala 
speaks to her

On tour e’Lollipop star visits schools

Muntu Ndebele (right), who stars in the interracial movie e’Lollipop 
with Norman Knox (left), is embarking on a nationwide tour of 
schools to talk about the importance of education. e’Lollipop has 
been adapted into a book, which is prescribed learning material 
for grade eight and nine learners in most provinces. Ndebele will 
deliver a 30- to 40-minute motivational talk for R500. Schools can 
book on 021 883 3066 or email africanadventures@adept.co.za

which has been empty and dormant for a 
long time. She has organised learners to 
clean it and stock it with old books that 
were lying around,” Qhobosheane said. 

She has received similar proposals from 
other teachers who want to form conser-
vation and welfare clubs, all of which she 
has approved. 

Qhobosheana has instituted a sys-
tem to assess the performance of each 
learner. “This was an important area 
that needed to be improved as it would 
help to get a sense of the overall per-
formance of each individual learner.”

Learners feature prominently in 
Qhobosheane’s plans. She said after the 
poor matric results, the morale of most 
learners had dipped. “I try to motivate and 
encourage them to work hard and to be 
disciplined.”  

She has come up with a few innova-
tions for grade 12 learners: afternoon and 
Saturday classes, educational excursions 
and study camps in September. “The 
idea is to supplement what they learned 
earlier, as well as to attend to and tackle 
areas where they are lacking. This will 
ensure that our grade 12 learners are pre-
pared adequately for examinations.”

Qhobosheane has formulated various 
policies and procedures to streamline 
governance and the functionality of the 
school. One of these is monitoring the 
movement of teachers during school 
hours. She has initiated regular meetings  
with the parents of learners in all grades 
to assess and discuss their performances. 

With everyone working together she is 
confident she will help to bring smiles to 
the faces of her staff members, learners 
and parents at the end of the year. Despite 
the strike, Qhobosheane’s goal for this 
year remains a pass rate of 50%.

on the situation at a particular school.” 
Sejankabo High’s previous principal, 

his deputy and three heads of depart-
ments were removed, paving the way for 
Qhobosheane, new heads of departments 
and a new deputy to join the school.

Qhobosheane’s track record suggests 
she might be the right person for the job. 
She started teaching mathematics in 1984 
at Mmabatho High School, where she con-
sistently produced good results. She later 
became head of the subject, before being 
appointed head of the school’s depart-
ment responsible for discipline. She was 
appointed deputy principal at Kebonang 
Secondary School in 2000. 

Qhobosheane told the Teacher she 
discovered low teacher morale, cliques 
and poor discipline among learners at 
Sejankabo. 

She believed her first — and most 
important — task was to introduce a new 
culture and values to unite the school 
community into a close-knit family. “I 
figured out the main cause was a lack of 
leadership. The former principal was 
compromised as he was seen to be siding 
with one group. Teachers also felt they 
were not valued because major decisions 
were taken without their input,” she said.

To address the problem Qhobosheane 
introduced regular briefing sessions, 
where teachers can discuss issues openly 
and take decisions collectively. She 
refused to get involved in petty differ-
ences and focused rather on the bigger 
picture. She said this included being sup-
portive and open-minded to suggestions 
and initiatives that teachers bring to her 
attention. But only if these “contribute 
towards turning the school around”.

“Already I have been approached by a 
teacher who wants to revitalise our library, 
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O
n May 23 this year, the 
National Assembly 
finally passed the much-
delayed Criminal Law 
(Sexual Offences and 

Related Matters) Amendment Bill. 
Arguably, the most significant 

aspect of the Bill is how it rewrites 
the current definition of rape and 
introduces a host of new crimes 
— particularly in relation to children 
and those with mental disabilities. 

The new definition states that “Any 
person (A) who unlawfully and inten-
tionally commits an act of sexual 
penetration with a complainant (B), 
without the consent of B, is guilty of 
the offence of rape”. 

Rewritten in non-legalese, this 
revised definition recognises that men 
and boys can be raped and also allows 
for women to be charged with rape. 

“Sexual penetration” will include 
any act causing any penetration of the 
genital organs, or anus, or mouth of 
the victim with a penis, or any other 
body part or object (such as a stick or 
finger). Additionally, penetrating any 
of these orifices with an animal’s body 
part(s) is also understood to consti-
tute sexual penetration. 

The current crime of “indecent 
assault” will be replaced with “sexual 
assault”, which refers to different 
forms of sexual violation. 

Conduct defined as “sexual viola-
tion” includes direct or indirect con-
tact between the genital organs and 
anus of one person and any body parts 
of another person or animal, or any 
object resembling the genital organs 
or anus. It also covers contact between 
the mouth of one person and the geni-
tal organs, anus or breasts of another. 

Three new crimes recognising how 
people can be forced into perform-
ing sexual acts are also introduced: 
compelled rape, compelled self-sexual 
assault and compelling persons over 
the age of 18 to witness a sexual offence 
or act. While the last of these offences 
is self-explanatory, the first two are 
somewhat more complex. 

“Compelled rape” criminalises the 
conduct of someone who forces another 
person to rape a third. A typical example 
of what this new crime is intended to 
address would be when a gang breaks 
into a home and forces the occupant(s) 
to have sex with one another. “Com-
pelled self-sexual assault” is intended 
to address those situations where an 
adult, for instance forces, or coerces, a 
child to masturbate for them. 

“Sexual grooming of children” is 
another new crime established by the 
Bill and refers to the process through 
which offenders sexualise children 
over time. Grooming children for sex 
takes place gradually, often beginning 
with innocuous-enough affectionate 
behaviour between adult and child 
and progressing to increasingly more 
intimate touching and fondling. It 
often also includes showing children 
pornography. 

In terms of this provision those who 
manufacture, distribute or possess any 
article or publication that promotes 
sexual acts with children, or may be 
used in such acts, can be charged with 
sexual grooming of a child — as will 

Learners often confide in teachers when they are sexually assaulted. Lisa Vetten 
outlines changes in legislation that will support teachers in their roles as counsellors
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those who show pornography to children, 
or masturbate in front of them. This pro-
vision is also intended to cover those situ-
ations where sex offenders make contact 
with children via the internet and then 
engage them in sexualised discussions, or 
persuade them to send photographs, or 
suggest they meet in order to have sex. 

The Bill also provides for the prosecution 
of those who make child pornography, or 
profit in any way from its distribution. This 
supports existing legislation — such as the 
Films and Publications Act — which also 
deals with child pornography as a crime.

The new Bill also attempts to come 
down hard on child prostitution, or “sex-
ual exploitation of children”. Thus, any-
one who engages the sexual services of a 
child under the age of 18, or offers those 
services to anyone else, will be guilty of 
sexually exploiting a child. Those who in 
any way live off the earnings of a child 
prostitute, or who allow their property 
or premises to be used for acts of child 
prostitution, will also be charged with the 
sexual exploitation of children. Lastly, this 
section of the Bill also creates the offence 
of “promoting child sex tours”. 

More controversially, the Bill criminal-
ises those who buy sex from adults. The 
late insertion of this clause into the Bill 
was not preceded by the necessary public 
participation and it pre-empts the recom-
mendations of a current investigation by 
the South African Law Reform Commis-
sion into adult commercial sex work. 

The Bill also attempts to provide some 
guidance around dealing with the com-
plexities of adolescent sexuality. The age 
of consent to sexual activity is set at 16 for 
both boys and girls and sex with a minor 
(commonly referred to as statutory rape) 
is defined as a “consensual act of sexual 
penetration with a child” (between the 
ages of 12 and 16). When both parties are 

children in this age category, and their 
activities are consensual, their prosecu-
tion for “consensual sexual penetration 
with a child” can only be instituted with 
the written permission of the National 
Director of Public Prosecutions. Should 
a prosecution be instituted, then it must 
be against both parties. 

Lastly, the Bill also allows for the crea-
tion of a national register of sex offenders. 
As a consequence of this provision, any-
one who has been convicted of a sexual 
offence against either a child or person 
with a mental disability, whether before 
or after the new Bill is introduced, will not 
be allowed to work with children, super-
vise or care for children, or become a fos-
ter parent, adoptive parent or care-giver. 
Provision is also made to include on the 
register people who have been accused 
of sexual offences against children but 
were incapable of standing trial due to 
mental illness or cognitive impairments. 
Sex offenders’ names must be listed on 
the register and employers are obliged 
to check that no potential or current 
employees are included therein. 

Licensing authorities are also not per-
mitted to provide a licence to any entity, 
business concern or trade involving the 
supervision or care of children or the men-
tally disabled, unless they have checked 
the applicant’s details against the register. 

As this brief summary makes evident, 
the new Bill is both wide-ranging and com-
plex. The extent to which its new provisions 
will advance the rights of victims of sexual 
violence is something we can only guess at. 
The real test of the Bill will lie in how the 
police and courts interpret and apply its 
provisions in future. 

Lisa Vetten is a researcher and policy ana-
lyst at the Tshwaranang Legal Advocacy 
Centre to End Violence Against Women

Graffiti by 
Goga on the 
16 Days of 
Activism for 
no violence 
against 
women and 
children 
campaign. 
Photograph: 
Tebogo Letsie
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‘A 
t Joseph’s you will 
meet  the world ,”  
insisted my father. 
Once I had enrolled, 
many people asked: 

“Saif, how does it feel being a Mus-
lim learner studying in a Catholic 
school?”

Although that question cannot be 
answered with a single adjective, 
studying at St Joseph’s College in 
Rondebosch, Cape Town, was indeed 
an amazing experience. St Joseph’s 
magnificent location, pupils from 
many diverse backgrounds and espe-
cially its brilliant staff have created 
such a beautiful and friendly atmos-
phere on the campus that I do not 
recall being alienated for a second.

What really impressed me was the 
emphasis placed on religion at the 
college.

At a time like this, when we 
humans, the greatest creations of 
God I believe, are becoming more 
and more materialistic, I was given 
priceless lessons on things such as 
piety, humbleness and good man-
ners. I truly believe that these les-
sons are universal and will indeed 
serve me as moral guides on my 

future road.
A Muslim is supposed to pray five 

times a day. The prayer that takes 
place every Friday afternoon is con-
sidered the most important of all 
prayers. As far as I know, in many 
other non-Muslim schools, Muslim 
students are given the opportunity 
to pray. But what makes St Joseph’s 
stand out among other schools for its 
tolerance and appreciation of other 
religions is that Mr Hugh Fynn, the 
head of the institution, transports 
Muslim learners to a nearby mosque 
every Friday and fetches them once 
the prayer service is over.

On behalf of all the Muslim learn-
ers at St Joseph’s, I thank Mr Fynn 
for making such encouraging efforts. 
I also thank our former high school 
principal, Mrs Jenny Marshall, and 
Mr Tom O’Reilly for allocating a 
prayer room especially for learners 
of Muslim and other faiths.

In a world where many innocent 
Muslims, followers of a religion of 
peace, are being stereotyped as vio-
lent, I was treated with great respect 
at St Joseph’s College.

What amazed me was that I, a 
Muslim learner, was awarded the 

Marist Brothers Religious Education 
Award. I think that was proof that at 
St Joseph’s College learners of every 
religion are treated fairly and with 
respect. 

However, winning the award was not 
what brought me the utmost pleasure. 
What made me feel truly honoured 
was that a Muslim learner of religion 
was recognised and considered for an 
award in a Catholic institution.

One essay is not enough to express 
how much I enjoyed my time at St 
Joseph’s College. The one aspect of 
the Catholic prayer service (Mass) 

that I really thought is profound is 
when everybody offers each other 
peace by shaking hands, saying 
“Peace be with you”.

Even to a non-Catholic learner like 
me, it is not just an ordinary gesture — 
it is a sense of connecting with another 
human being on a spiritual level. I can 
never repay St Joseph’s College for 
what it has given me.

Mohamed Saif Islam is from Bangla-
desh. His essay was first published in 
Catholic Education, a publication of 
the Catholic Institute of Education

Mohammed Saif Islam recounts his 
experiences as a Muslim in a Catholic school
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Rob McLeod speaks to an unusual teacher who empowers her peers
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‘A
nyone who learned through 
me, loved Afrikaans,” Beryl 
Lutrin says, with obvious 
pride. Most of us, whose 
mother tongue is not Afri-

kaans are probably groaning inwardly now 
— especially when we recall our own ago-
nies at school with die taal (the language). 
Given the lingering shadow of Afrikaans’s 
pariah status, this was a bold assertion.

Lutrin, a former teacher, backed up her 
claim with an amusing anecdote, citing an 
SMS she received from a young Chinese 
learner: “When I saw your book, I knew 
there was a God.”

This struck a chord in me. I too had strug-
gled with that compulsory language mer-
cilessly until matric. And the repetitive 
teaching approach had served only to bore 
me further. I became comfortable with Afri-
kaans only when I had to teach art in Afri-
kaans at my first posting in Empangeni, in 
KwaZulu-Natal. Now I make a point of occa-
sionally reading a good Afrikaans novel and 
find that I thoroughly enjoy it.

So, for this interview, on the eve of the 31st 
anniversary of the Soweto uprising, my inter-
est was piqued. First, what had made this 
Afrikaans teacher’s learners so engaged with 
what she taught? Second, why was a teacher, 
who’d left the teaching profession, so unam-
biguously passionate about education?

Lutrin’s story starts in the Cape. She grew 
up in the little town of Middelburg, where her 
father was mayor. She jokingly calls herself a 
boeremeisie (farmgirl), despite her family origi-
nating in Lithuania. Educated at a boarding 
school from primary level, Lutrin studied at 
Rhodes, the former Johannesburg College of 
Education and Wits. After qualifying as a high 
school English teacher, she began her teaching 
career in 1971 and continued until 1999.

Contrary to expectations, her first job was 
as an Afrikaans remedial teacher at Cross-
roads School in Johannesburg. 

It was while she was at King David School 
that she became aware of feedback from 
former learners. Many of them told her they 
had kept her Afrikaans notes because they 
were so useful. One day in early 1999 a former 
learner asked Lutrin why she had not written a 
book from her notes. The seed was planted …

Completely naïve about such a project, 
Lutrin took a month off work to collate her 
notes, shape the book and draft a marketing 
and distribution plan. Initially, she thought 
simply rewriting her notes into a teacher’s 
guide and photocopying it would suffice. 
Soon, though, she realised the scale and 
potential of the project and arranged a year 
off from teaching.

Lutrin printed and published 1 000 cop-
ies of her 120-page book that same year. It is 
titled Afrikaans Handbook & Study Guide, 
An English Student’s Guide to Afrikaans. 
The sub-title is: “Written in English and 
colour-coded for easy understanding and 
learning, it covers the fundamentals of Afri-
kaans and compliments any class text, sen-
ior, primary to matric.”

This was the start of a roller-coaster 
ride for Lutrin, an ordinary teacher at 
a renowned Jewish school in Gauteng. 
Because no publisher would touch her 
manuscript, she decided to publish it her-
self. And when no major bookseller showed 
interest in distributing her book, she 
decided to do this too.

Travelling nationally, she booked halls 
and hotel venues and invited local schools 
to presentations. Each teacher who attended 

the presentations was given a free copy of her 
book for his or her school. At first, teachers 
bought the book just for themselves. Then 
Lutrin started getting orders for the book 
from learners who also wanted copies. Soon 
schools were buying copies for each learner.

The first school to act was Redhill. By June 
that year Lutrin knew she had a business 
opportunity, that needed her full attention. 

She describes the book as “the private 
teacher in your suitcase”, which provides 
“missing links”. It goes beyond grammar 
and includes a dictionary and thesaurus.

Schools appreciate its value. It has proved 
useful even when the syllabus and/or policies 
change. Lutrin says there is a huge demand 
for quality Afrikaans teaching materials. She 
says that Afrikaans is often treated as impor-
tant at primary school level and then, when 
learners get to high school, they suffer. Afri-
kaans is the most popular second language of 
choice for English-speaking learners, so Afri-
kaans is key for many to get a matric pass.

The first print run of 1 000 copies in Sep-
tember 1999 lasted 23 months. There have 
now been 10 reprints, as well as a revised 

edition. To date, Berlut Books has published 
and sold more than 500 000 copies.

To put that in a South African context: a 
novel is a bestseller if it achieves sales of 5 000.

The international rights were sold to 
Heinemann. Lutrin excluded Africa and 
the southern hemisphere countries of New 
Zealand, Australia and South Africa out of 
that deal.

She has now published a second book, the 
English Handbook and Study Guide, which 
she co-wrote with Marcelle Pincus, a Craw-
ford College educator.

When asked what drives her, Lutrin says 
her mission in life is to encourage quality peo-
ple into teaching and help keep them there. 

“English teachers are the unsung heroes 
of schools,” she says, adding that weak lan-
guage skills have a negative effect on all 
learning areas. She says teaching is “about 
touching lives … making a difference”.

Does she miss the classroom? “Absolutely!”
But Lutrin now holds workshops for edu-

cators across Gauteng and her services are 
free of charge. “I can’t wait to get teachers in 
a classroom — to empower them,” she says.

Former teacher Beryl Lutrin has turned her passion for Afrikaans into an enterprising 
business. Photograph: Oupa Nkosi
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A
s I am writing this I first need to 
come clean: I am a mobile tech-
nology crusader. I believe cel-
lular technology has a unique 
role to play in education in 

general and in Africa in particular. Against 
this backdrop, it is encouraging to see South 
African entrepreneurs launching innovative 
and specific solutions for our local market. 

Mobi is a product of IT School Innova-
tions, a technology and training company 
with a vision to “use best educational prac-
tices to deliver an exciting interactive learn-
ing experience”.

Mobi is aimed at high school students tak-
ing mathematics and addresses the basic 
skills needed from grade eight and nine to 
the learning outcomes of the further educa-
tion and training mathematics curriculum 
for grades 10 and 11. Grade 12 students are 
supported with the outgoing syllabus. When 
I looked at Mobi, the platform was in its 
final phase of testing before going “live” on 
July 17 this year. After this date new users 
will have a seven-day trial period, after 
which certain sections of the site will only 
be accessible by a monthly subscription fee. 

Mobi can be accessed from a PC with 
internet access (www.mymobi.co.za) or 
through most Java-enabled cellphones with 
wireless protocols such as GPRS or 3G. It 
can be downloaded for free and the user 
gains access to Mobi maths, Mobi chat and 
Mobi radio. 

The content has been developed with the 
specific needs and limitations of mobile 
phones in mind. The result being some dead 
space on a PC screen but an adequately 
functional display on the limited screen of 
a mobile phone. 

Mobi maths gives the user access to tutori-
als in the form of streamed videos. The tuto-
rials are divided into a “quick find” search 
function, “basics” that cover skills needed, 
“theory” covering the learning outcomes, 
“examples” and “exercises”. 

For grade 12 there is an additional section 
with “previous papers” which offer matric 
papers of 2004 to last year with solutions. For 
students who “don’t know, what they don’t 
know” there is a Mobi assessor. This function 
determines the student’s proficiency at the 
hand of various mathematical questions and 
directs them to the relevant content to revise 
skills they are lacking. 

Mobi chat offers the opportunity for stu-
dents to form study and discussion groups 
by inviting friends to participate using 
their cellphones. This is a closed chat room 
and won’t be visible to lurkers or users not 
invited to join. 

Through Mobi radio students can listen to 
music and it is envisaged that this can even-
tually be used as an interactive platform for 
students to phone in and discuss specific 
problems with a specialist host. 

The tutorials, examples and worked 
exercises can be paused or bookmarked 

so that students can use spare moments to 
revise work and return to a session later. 
Some students might find the small screen 
uncomfortable, but the portability and 
anytime access goes a long way to com-
pensate for it. 

Mobi tries to support a personal coopera-
tive learning space with the presentation 
adding a human touch. The community idea 
is further supported by the chat-room func-
tion that would enable private discussions 
among students.

Neither cellphones nor computers will 
ever replace a teacher in the classroom, but 
this application has the potential to support 
students with a “just in time” ubiquitous 
environment. 

Adele Botha heads ICT at Cornwall Hill 
College in Pretoria and is an educational 
researcher at Meraka, the CSIR’s African 
advancement institute of ICT
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Management Studies textbooks have a 
proven track record of success. They use a 
logical, easy-to-use approach to open up 
the exciting worlds of business and 
finance. From building a firm foundation 
in accounting to stimulating an 
entrepreneurial spirit, the textbooks 
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Easy to plan, teach and assess
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in each field
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Cellphones in the classroom? Adele Botha explores a nifty innovation that 
transforms cellphones from classroom distractions into helpful learning aids

What is Mobi? 
A South African technology and training company 
has launched a unique educational tool for mobile 
devices, which allows learners to chat, listen to the 
latest music — and learn mathematics.

Mobi — believed to be the first of its kind in the 
world for mobile devices — will turn cellphones into 
edutainment devices.

“To our knowledge this is the first time anyone 
has launched a mobile edutainment application of 
this scope,” says Lieb Liebenberg, the CEO of IT School 
Innovation. “It’s not surprising this kind of technology 
and associated application would be developed in South 
Africa — where the use of mobile handsets is widespread 
and bandwidth adequate and affordable in comparison 
to fixed line options,” he says. “Almost everyone has a 
handset in South Africa —  and the opportunities for 
education are immense,” he continues.

Mobi currently offers both mathematics education 
in the form of a five section structured educational 
approach and secure private chat rooms for learners 
to communicate with their friends. 

Content preparation for other subjects such 
as physics and chemistry is in progress,” says 
Liebenberg.

“Although full use of Mobi maths is charged at a 
nominal monthly fee of R30 per user, access to some 
sections of Mobi maths content such as the ‘basic 
skills’ section is free,” says Kathy Kendall, IT School 
Innovation’s marketing director.

“We are acutely aware of the fact that extra 
tutoring is expensive, so we developed Mobi with 
affordability in mind,” she says.

English and Afrikaans versions of the Mobi application 
are available for download free of charge at www.
mymobi.co.za/download. It can also be accessed from a 
PC at www.mymobi.co.za. — the Teacher reporter

Maths at your fingertips: Mobi allows quick, easy solutions to learning problems. 
Photograph: Oupa Nkosi
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A
s I am writing this I first need to 
come clean: I am a mobile tech-
nology crusader. I believe cel-
lular technology has a unique 
role to play in education in 

general and in Africa in particular. Against 
this backdrop, it is encouraging to see South 
African entrepreneurs launching innovative 
and specific solutions for our local market. 

Mobi is a product of IT School Innova-
tions, a technology and training company 
with a vision to “use best educational prac-
tices to deliver an exciting interactive learn-
ing experience”.

Mobi is aimed at high school students tak-
ing mathematics and addresses the basic 
skills needed from grade eight and nine to 
the learning outcomes of the further educa-
tion and training mathematics curriculum 
for grades 10 and 11. Grade 12 students are 
supported with the outgoing syllabus. When 
I looked at Mobi, the platform was in its 
final phase of testing before going “live” on 
July 17 this year. After this date new users 
will have a seven-day trial period, after 
which certain sections of the site will only 
be accessible by a monthly subscription fee. 

Mobi can be accessed from a PC with 
internet access (www.mymobi.co.za) or 
through most Java-enabled cellphones with 
wireless protocols such as GPRS or 3G. It 
can be downloaded for free and the user 
gains access to Mobi maths, Mobi chat and 
Mobi radio. 

The content has been developed with the 
specific needs and limitations of mobile 
phones in mind. The result being some dead 
space on a PC screen but an adequately 
functional display on the limited screen of 
a mobile phone. 

Mobi maths gives the user access to tutori-
als in the form of streamed videos. The tuto-
rials are divided into a “quick find” search 
function, “basics” that cover skills needed, 
“theory” covering the learning outcomes, 
“examples” and “exercises”. 

For grade 12 there is an additional section 
with “previous papers” which offer matric 
papers of 2004 to last year with solutions. For 
students who “don’t know, what they don’t 
know” there is a Mobi assessor. This function 
determines the student’s proficiency at the 
hand of various mathematical questions and 
directs them to the relevant content to revise 
skills they are lacking. 

Mobi chat offers the opportunity for stu-
dents to form study and discussion groups 
by inviting friends to participate using 
their cellphones. This is a closed chat room 
and won’t be visible to lurkers or users not 
invited to join. 

Through Mobi radio students can listen to 
music and it is envisaged that this can even-
tually be used as an interactive platform for 
students to phone in and discuss specific 
problems with a specialist host. 

The tutorials, examples and worked 
exercises can be paused or bookmarked 

so that students can use spare moments to 
revise work and return to a session later. 
Some students might find the small screen 
uncomfortable, but the portability and 
anytime access goes a long way to com-
pensate for it. 

Mobi tries to support a personal coopera-
tive learning space with the presentation 
adding a human touch. The community idea 
is further supported by the chat-room func-
tion that would enable private discussions 
among students.

Neither cellphones nor computers will 
ever replace a teacher in the classroom, but 
this application has the potential to support 
students with a “just in time” ubiquitous 
environment. 

Adele Botha heads ICT at Cornwall Hill 
College in Pretoria and is an educational 
researcher at Meraka, the CSIR’s African 
advancement institute of ICT
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Cellphones in the classroom? Adele Botha explores a nifty innovation that 
transforms cellphones from classroom distractions into helpful learning aids

What is Mobi? 
A South African technology and training company 
has launched a unique educational tool for mobile 
devices, which allows learners to chat, listen to the 
latest music — and learn mathematics.

Mobi — believed to be the first of its kind in the 
world for mobile devices — will turn cellphones into 
edutainment devices.

“To our knowledge this is the first time anyone 
has launched a mobile edutainment application of 
this scope,” says Lieb Liebenberg, the CEO of IT School 
Innovation. “It’s not surprising this kind of technology 
and associated application would be developed in South 
Africa — where the use of mobile handsets is widespread 
and bandwidth adequate and affordable in comparison 
to fixed line options,” he says. “Almost everyone has a 
handset in South Africa —  and the opportunities for 
education are immense,” he continues.

Mobi currently offers both mathematics education 
in the form of a five section structured educational 
approach and secure private chat rooms for learners 
to communicate with their friends. 

Content preparation for other subjects such 
as physics and chemistry is in progress,” says 
Liebenberg.

“Although full use of Mobi maths is charged at a 
nominal monthly fee of R30 per user, access to some 
sections of Mobi maths content such as the ‘basic 
skills’ section is free,” says Kathy Kendall, IT School 
Innovation’s marketing director.

“We are acutely aware of the fact that extra 
tutoring is expensive, so we developed Mobi with 
affordability in mind,” she says.

English and Afrikaans versions of the Mobi application 
are available for download free of charge at www.
mymobi.co.za/download. It can also be accessed from a 
PC at www.mymobi.co.za. — the Teacher reporter

Maths at your fingertips: Mobi allows quick, easy solutions to learning problems. 
Photograph: Oupa Nkosi
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N
e w  t e a c h e r s  a r e 
learning to live with 
Gems, the Govern-
ment  Employees ’ 
Medica l  Scheme. 

They have no choice. Member-
ship is compulsory for recent state 
recruits, unless they are members 
of their spouse’s scheme. What 
about teachers covered by other 
schemes? Are they migrating to 
the new offering? Unfortunately, 
no clear-cut answer is possible yet.

The state scheme was regis-
tered in January 2005, but only 
became fully operational a year 
later. Since then Gems has made 
major gains. With more than 
130 000 principal members and 
more than 350 000 lives covered, 
it is already the fourth-largest 
scheme in the country. If this 
rate of growth from a zero base is 
maintained, it will be the largest 
single medical aid scheme in less 
than five years.

It has been estimated that the 
government has an annual staff 
turnover of 75 000. This creates a 
constant stream of new recruits 
— every one a compulsory Gems 
member. 

As the scheme has been going 
for a year and a half, more than 
110 000 principal members could 
have been compulsorily enrolled, 
rather than wooed by Gems’s fea-
tures and cost efficiency. 

Many first-time recruits are 
young and mobile. Turnover rates 
among recruits like these are gen-
erally high. This suggests constant 
“leakage” and will affect Gems’s 
membership base. In a worst-case 
(albeit implausible) scenario, the 
75 000 who join might be matched 
by 75 000 who leave.

To achieve continued strong 
growth, Gems will have to supple-
ment the intake of new recruits 
with successive waves of new con-
verts, who migrate from existing 
schemes. 

At inception, Gems hoped to 
attract 500 000 members from 
the 1,1-million state employees. Of 
special interest were the estimated 
380 000 government workers who 
were (and maybe still are) on no 
scheme at all. It is thought that the 
failure of private-sector medical 
schemes to enrol these members 
in the past decade or so was one of 
the reasons for the establishment 
of Gems. National coverage has 
stalled at about seven million for 
more than a decade. The coverage 
blind spot is particularly evident 
among those earning R2 500 to 
R6 500 a month.

Those with medical aid belong 

It is still early days for the Government Employees’ Medical 
Scheme, writes Taurayi Chinowona
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If you have enough drinkable water 
in a borehole near your school, 
your institution could benefit from 

a multimillion-rand expansion drive by 
PlayPumps International and Round-
about Outdoors.

The drive aims to improve the lives 
of 10-million people in the next three 
years through the delivery of playpump 
water systems to communities where 
access to water is still a challenge.

The playpump water pumping system 
has been recognised internationally as 
one of the most innovative providers of 
water in the world. As children are hav-
ing fun on a roundabout, their actions 
put a water pump into action that can 
generate up to 1 400 litres of water an 
hour from a borehole depth of between 
40m and 100m. A tap provides access to 
the water. Excess water is diverted back 
down the borehole.

Thanks to the help of businesses, non-
governmental organisations and donor 
foundations, about 800 pumps have 
been installed in South African com-
munities already, benefiting about one 
million people. Following a $16,4-million 
(R113-million) commitment from the 
United States government, at least a 
thousand more playpumps systems can 
be installed across Africa.

Does your school 
need water?

Want a pump?
If you think your school qualifies for a 
playpump system, SMS “teacher” and 
“roundabout” to 32510 (SMS costs 
R1). the Teacher will put Roundabout 
Outdoors and PlayPumps Interna-
tional in touch with your school.

Other countries set to benefit are 
Swaziland, Lesotho, Mozambique, 
Zambia, Malawi, Ethiopia, Kenya, Tan-
zania and Uganda.

Learners and teachers at schools that 
already have playpumps said the sys-
tem made a huge difference.

Pleasure Sebapu, a learner at NP 
Mathabela Secondary School in Acorn-
hoek on the border between Mpuma-
langa and Limpopo, said learners no 
longer bring bottles of water to school 
and are keen to start a vegetable garden.

“With the PlayPump at our disposal 
and with its attractive colours, it’s 
where most of us spend our spare time 
during break. Well, truthfully, some 
kids bunk classes to go play there. And 
when confronted they simply say: ‘We 
weren’t playing, we were pumping 
water’,” he said. — the Teacher reporter

Ingenious: playpump water systems use the energy created by children to 
pump water from boreholes

Teachers choose from five different Gems plans. Photos: Oupa Nkosi

to more than 50 schemes across 
various sectors. (The rate of cover 
by existing schemes is particularly 
high among teachers.) As costs 
and benefits vary from plan to 
plan, an overall comparison with 
Gems is difficult.

Five different benefit plans are 
available through Gems: Sapphire 
(the lowest-cost offering), Beryl, 
Ruby, Emerald and Onyx. Each 
covers hospitalisation, various 
levels of chronic medicine benefit, 
day-to-day service by providers, 
doctor and specialist visits, provi-
sion of acute medicines, basic and 
specialised dentistry and optical 
services. All offer an HIV/Aids 
benefit and an emergency assist-
ance benefit.

Emerald appears to be the most 
popular. It offers a “block benefit” 
for out-of-hospital expenses. Sepa-
rate benefits are available for med-
icine, pathology, radiology, optical 
services and specialised dentistry. 
Emerald’s chronic medicine lim-
its are R6 000 per beneficiary or 
R12 000 per family.

To give credit where credit 
is due, Gems did not duck the 
affordability challenge. For exam-
ple, a single member earning less 
than R2 500 a month who opts for 
Gems’s basic Sapphire plan pays 
just R348 a month. On the Emer-
ald plan, the monthly member fee 
(including employer subsidy) for a 

member earning less than R6 000 
a month is R820.

To help manage costs, extensive 
networks of preferred providers 
have been established.

Gems has some advantages in 
the quest to keep rates down. It 
can anticipate a constant supply 
of new, mainly young recruits. 
Younger members generally claim 
less than older ones. Existing 
schemes might have a much higher 
proportion of older members.

Owing to its potential size, Gems 
is able to obtain larger discounts 
from health services providers and 
administrators than those secured 
by its competitors.

Though “leakage” from the pool 
of new members might slow the 
process, Gems’s growth into a 
major industry player is only a 
matter of time. It can, therefore, 
use economies of scale and bur-
geoning negotiating power to help 
manage costs.

Teachers can check the Gems 
website (www.gems.gov.za) to 
compare prices and benefits 
against those offered by their 
existing schemes.

Taurayi Chinowona is head of 
integrated healthcare at Lekana 
Employee Benefit Solutions, a spe-
cialist consultant on healthcare 
efficiencies at public enterprises 
and private sector companies



Teachers flee Zim
13 

 July 2007 theTeacher

Z
imbabwean teachers are 
leaving home in droves. 
Low salaries and poor 
working conditions have 
made life unbearable for 

them. It is estimated that since last 
year almost every school in the country 
has lost at least three to four teachers.

Hundreds of teachers have flooded 
the South African office of the Progres-
sive Teachers’ of Zimbabwe associa-
tion. Most left Zimbabwe for Britain. 
Those who failed to get into the United 
Kingdom have settled in South Africa.

It is estimated that there are 10 000 
Zimbabwean teachers in South Africa 
— of those about 1 500 are registered 
members of the association. 

Various reasons have been given for 
their flight from Zimbabwe.

The decrease in government 
expenditure on education has 
strained relations between the state, 
teachers, learners and parents. Low 
salaries and poor working conditions 
have demotivated teachers and sup-
port staff. But, unlike South Africa, 
protest for higher salaries is not toler-
ated by the Zimbabwean government.

But it’s not just the meagre salaries 
and poor working conditions that are 
chasing teachers out of Zimbabwe.

Historically, teachers in the coun-
try have played an important lead-
ership role in the development of 
communities and society; they are 
central in the evolution and shaping 
of social norms, values and opinions. 
As they invariably help shape politi-
cal opinion too, teachers in Zim-
babwe operate under the watchful 
eye of government. And they have 
been blamed for the emergence of 
a strong political opposition, par-
ticularly in the rural areas. This has 
forced teachers to flee in droves. 

Because many teachers became 
embroiled in politics, directly or indi-
rectly, they were suspected by the gov-
ernment of encouraging communities 
to vote for the opposition. As a result, 
many were persecuted.

Some left because they could not 
stand the economic meltdown in 
the country that left their salaries so 
low they could not afford to pay fees 
for their own children in the schools 
where they taught.

Others left Zimbabwe to join their 
partners who were working in South 
Africa already. Many left in search of 
a better life.

Their flight from the country has 
affected schooling. Some institutions 
lost principals who had been effective 
in promoting the high standards of 
education that previously had made 
Zimbabwe the envy of many neigh-
bouring countries. Their departure has 
left a vacuum that cannot be filled.

In many cases young, dynamic 
and energetic educators fled, leaving 
schools without any teachers. There 
is a school in the Plumtree district, 
in Matebeleland near the Botswana 
border, that was forced to close down 
because there was only one teacher 
left. And there are reports that many 
other schools in the country are in the 
same situation.

Doctor Ncube is the chairperson of the 
Progressive Teachers of Zimbabwe

Schooling is in crisis 
as young, dynamic 
teachers leave the 
country in droves, 
writes Doctor Ncube

Our nation’s education is our commitment
www.nasou-viaafrika.com

Choose the 
right formula

FARM024

OBE for FET Sciences and Human and 
Social Studies textbooks feature the 
expertise of specialised educationists, 
among the best in their field. Fresh and 
dynamic material will keep learners 
absorbed in the chemistry lab, the 
classroom, or the environment, and 
ensure successful outcomes.

Tried and trusted excellent content

Easy to plan, teach and assess

Strong emphasis on indigenous 
knowledge systems

Helps learners explore career options 
in each field

Ook beskikbaar 
in Afrikaans as 
UGO vir VOO

OBE for FET 
Geography

• The long-
standing
standard 
Geography textbook

• Inspires and stimulates learners 
about their world 
and the people in it

• An emphasis on the geographical 
enquiry route

• Provides superb support in terms of the 
GIS/GPS revolution

• Includes maps, multiple-choice 
questions, glossaries and diagrams, 
which are also 
available on an 
interactive CD.

OBE for FET 
Physical Sciences

• Incorporates 
a logical, 
problem-
solving
approach 
which is 
learner and 
teacher-friendly

• Features glossaries, summaries, 
worked-out examples and revision 
questions

• Supports teachers, 
especially around 
new aspects of 
the curriculum.

OBE for FET Life 
Sciences

• Focuses on 
the principles 
of life and 
how they affect 
learners and the life 
around them

• Presents a fresh, real-world approach
• Provides interviews with South African 

experts and role models in 
the field

• Takes an integrated and holistic 
approach.

Helps learners explore career options 
in each field

Ook beskikbaar 
in Afrikaans as 
UGO vir VOO

Geography textbook
• Inspires and stimulates learners 

about their world 

which are also 
available on an 
interactive CD.

Physical Sciences

teacher-friendly
• Features glossaries, summaries, 

worked-out examples and revision 

• Supports teachers, 
especially around 
new aspects of 
the curriculum.

OBE for FET Life 

the principles 

how they affect 
learners and the life 

Be the best

GRADE 12 
TEACHER WORKSHOPS

We offer free content-based workshops by 
specialists in selected subjects. To receive the 

workshop schedules for your area, SMS
NVA+province+subject

to 31399
Example: NVA Eastern Cape Geography
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Something happening at 
your school?

Call 086 110 6488 for more information.

Let everyone know by advertising on 
www.allSAschools.co.za. 

A woman and 
her children walk 
past a building  
demolished by 
the government 
in Kambuzuma, 
southern Harare. 
Zimbabwe’s dire 
economic and 
political situation 
has chased 
thousands of 
teachers out of 
the country

Got something 
to sell?

Looking for a new job?

Accommodation?
Looking for 

something unusual?

*SMS no more than 
160 characters to 42508.

(R30 per sms)

CLASSIFIEDSAN  MEDIA LIMITED PUBLICATION

Include it in our 
new classifieds 

section for 
only *R30!
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Jo Tuckman in Mexico City

A 
classroom in Mexico 
City: hands shoot in the 
air. A nod sends one boy 
bounding to the digital 
board at the front, where 

he taps the nipple of a three-dimen-
sional body image. There is a loud 
“ping” and a hyper-reality picture of 
the mammary glands is highlighted 
with such vigour it seems to jump 
out of the wall. The boy smiles and 
takes his seat and the class launches 
into a discussion about what differ-
ent glands do.

The subject matter might have 
added a buzz to this particular les-
son in a state primary school, but 
teachers and pupils credit at least 
part of the eagerness to their new 
classroom tool, Enciclomedia. 
“Before, we used to get bored a lot 
and we didn’t understand things 
very well,” says one student, Jimena. 
“Now it is much more fun.”

Since 2005 the Mexican govern-
ment has put Enciclomedia (the 
board, computer and software) 
into more than 145 000 classrooms, 
reaching more than 95% of children 
in the final two years of primary 
education. It gives access to digital 
versions of the textbooks that make 
up the curriculum, and each lesson 
has dozens of hyperlinks to multi-
media resources.

A double click when learning 
about life before the Spanish con-
quest might open the door to a simu-
lated trip through an ancient city, 
complete with soundtrack. A car-
toon character might be summoned 
to add a little humour to learning 
about volumes. An onscreen diction-
ary can be called upon at any time.

An academic from the United 
States who headed an external 
evaluation by the Harvard gradu-
ate school of education calls it “very 
positive”. An article in the Guardian 
in January gushed that it was “prob-
ably the world’s bravest, most imagi-
native and ambitious implementa-
tion of education technology”.

But for all the enthusiasm, Enci-
clomedia’s future is now in doubt. 
The congress has slashed in half 
the budget of 7 100-million pesos 
($660-million) the government had 
requested to fund it for 2007. This 
has forced the education minister to 
cancel contracts to install the equip-
ment in about 40 000 secondary 
school classrooms.

“We don’t want to send a signal 
that we are not in favour of putting 
new technology in schools,” says 
Tonatiuh Bravo, president of the con-
gressional education commission. 
“But we need to analyse the costs and 
the benefits and to assess whether it 
is the best project available.” 

Mexico’s new government, which 
took office in December, is publicly 
committed to maintaining Enci-
clomedia in primary schools, at least 
for now, but as well as cancelling the 
expansion to secondary level, it has 
also promised a review.

“There should have been a pilot 
project before putting it in all 

schools,” says Jorge Santibez, head 
of planning and evaluation at the 
education ministry. He says the min-
istry is evaluating other technology 
projects for schools and mentions 
the idea emanating from Massachu-
setts Institute of Technology (MIT) 
to provide every low-income child 
with a $150 laptop. The two projects 
could, theoretically, enhance each 
other, but in Mexico, as in most 
developing countries, there is rarely 
enough money available for two 
major technological ventures at the 
same time.

A bell-tolling tone now pervades 
coverage of Enciclomedia, as if it 
were destined to continue the long 
Mexican tradition of the bright ideas 
of one government being aban-
doned by the next. But its develop-
ers insist the project has too much 
to offer, and too many fans, to be 
discarded. “I am very optimistic,” 
says Ral Medina Mora, an education 
consultant who is responsible for 
the project’s international promo-
tion. “Enciclomedia has proven suc-
cessful in the classroom itself, where 
it matters.

“Individual computers in the 
hands of kids are a great comple-
ment, but will never be a substitute 
[for a teacher]. With Enciclomedia, 
there is an education community all 
in one conversation.”

The Harvard study was certainly 
impressed. “Enciclomedia brings 
together an amazing number of 
resources and integrates them 
meaningfully,” says Ilona Holland, 
the professor who headed the study. 
“All of a sudden you have everything 
together and it is phenomenal the 
difference that makes.” A phenom-
enal difference for Mexican teach-
ers, too, who grew up in a tradition 
that sees education as learning 
facts. Most Mexicans still believe the 
best student is the one who gets 10-
out-of-10 in tests based on regurgi-
tating lessons learned, rather than 
one who has acquired what Holland 
terms “higher-order thinking skills”. 
So it is hardly surprising that teach-
ers are complaining they have not 

had sufficient training and do not 
get enough time to prepare lessons. 
Concerns about teacher comfort are 
among the most frequently cited 
problems with the project. 

Then there is the instinctive sus-
picion with which many Mexicans 
view such grand projects, assuming 
that they are mechanisms by which 
officials can make a buck on the 
side. Allegations are rife about the 
lack of transparency in the award-
ing of Enciclomedia’s contracts, 
with charges that equipment is 
going missing or not being properly 
installed.

But perhaps Enciclomedia’s big-
gest obstacle is its personal associa-
tion with former president Vicente 
Fox — ironically, the reason it got off 
to such a flying start. The original 
idea was developed by an academic, 
Felipe Bracho. He took it to the edu-
cation ministry, which took it to the 
president, who fell in love with the 
project. Fox pushed Enciclomedia 
with more enthusiasm than almost 
anything else during his otherwise 
rather static administration.

The problem is that he left with 
a reputation for inept government 
and under suspicion of shielding 
corruption. As a result the incoming 
president, Felipe Calderon, has tried 
to distance himself from his prede-
cessor, despite being from the same 
centre-right party. Hardly surpris-
ing, then, that government officials 
are reluctant to defend a project so 
closely identified with the former 
president.

Bracho and Medina say they are 
sure Enciclomedia will fly through 
the reviews in government and the 
congress. But Holland is worried 
that it will impact badly on the gen-
eration which is getting used to the 
new tool today, but will be thrust 
back to traditional teaching styles 
and paltry resources tomorrow. 
“I can’t imagine the shock to the 
system. Now they have this mag-
nificent library it will be like taking 
them out of it and putting them in a 
bare room.” — © Guardian News & 
Media 2007

A revolutionary 
interactive teaching 
project in Mexico is 
under threat thanks 
to its links to a 
previous president

Our nation’s education is our commitment
www.nasou-viaafrika.com

FARM025

OBE for FET
solves assessment 
nightmares
Organising, managing and presenting the 
programme of assessment has never been 
easier! The OBE for FET series provides 
separate assessment workbooks or 
portfolios for both the teacher and the 
learner. 

The Teacher’s Portfolio and Programme 
of Assessment contains:

• an assessment programme and work 
schedule

• assessment plans
• a list of assessment tasks in the 

matching Learner’s Book 
• assessment instruments for each task 

to record learner achievements
• guidelines for charting learner 

assessment progress and achievement
• templates for calculating the learner’s 

mark for each task
• templates for recording, documenting 

and reporting assessment evidence
• space for charting your assessment 

records and learner achievement for 
your classes

• useful checklists.

The teacher can even present 
this book as their portfolio 
record of assessment.

Ensuring learners organise, manage and 
present their evidence of assessment has 
never been easier!

The Learner’s Portfolio and Programme 
of Assessment workbook contains:

• portfolio content checklists
• assessment agreements
• an assessment programme and 

work schedule
• assessment tasks and space for 

completing them
• assessment instruments designed 

for each task to record the learner’s 
achievements

• space for charting the learner’s 
assessment, progress and achievement

• space for recording the learner’s own 
evaluation of his or her progress 
(self-assessment)

• assessment declaration of own work
• study skill support.

No more fuss! Learners can 
even present this workbook as 
their evidence of assessment.
These workbooks need to 
be used together with 
the matching OBE for 
FET Learner’s Book.  

Be the best

FARM025.pdf   2007/07/04   10:51:43 AM

Enciclomedia, a web library system, makes available a range of images 
such as this one of Mexican revolutionary Zapata



The South African education fraternity and the public at large celebrate 

World teachers’ day on the 05th October and engage in more activities 

during the month of October as a whole. The South African Council 

for Educators (SACE) has been leading the teaching profession, over the years, 

in honouring and appreciating educators by celebrating World Teachers’ Day in 

various provinces. SACE wants to take these celebrations to greater heights by 

focusing on local levels – schools, early childhood development centers, further 

education and training institutions, higher education institutions, circuits, union 

branches and their regions, churches, education districts and their regions, 

and others. This year SACE would like to encourage these learning centers or 

institutions to engage in various activities, during the month of October and on the 

5th October in particular, to celebrate the world’s greatest assets – teachers and 

prospective teachers. While SACE exhorts educational institutions to celebrate 

World Teachers’ Day it is also very crucial that the public, communities, parents, 

and educational authorities show appreciation to teachers and pay tribute to 

them in different and meaningful ways. 

One of the most significant roles to be played by SACE during the 2007 World 

Teachers’ Day celebrations is to provide the educational institutions with as 

much necessary support as possible. In addition, SACE would coordinate and 

facilitate these celebrations. In doing so, SACE would produce some World 

Teachers’ Day tokens of appreciation and develop promotional material such as 

posters, brochures, pamphlets, and stickers with the view of sending them to 

various educational institutions on a request basis with some indication that 

the institution would be having some activity to mark the contribution made by 

teachers. SACE will put in place its own monitoring and evaluation mechanisms 

to ensure that the material is used accordingly and for the intended purpose. In 

addition, SACE will liaise with provinces in terms of finding out their activities 

and informing educators about other relevant activities in their own provinces. In 

the meantime, we request provinces (unions, SACE constituencies, stakeholders, 

and institutions, organizations, departments of educations) to send us any World 

Teachers’ Day celebration information they may have. 

Against this background, we kindly request all educational and other relevant 

institutions to fill in the World Teachers’ Day Participation Form on the right and 

send it back to SACE by 31st August 2007. Please remember the promotional 

material and tokens of appreciation packs will only be available on a first come 

first serve basis. Your World Teachers’ Day packs (promotional material and tokens 

of appreciation) will be sent back to your institution at least two to three weeks 

after your request form is received. We therefore request institutions not to wait 

until the 31st August but to submit the forms as soon as possible. The forms could 

be sent back to the SACE Professional Development Division through post, fax, 

e-mail, fax-to-email and walk-ins at SACE.

World Teachers’ Day Participation Form
Institutional Information

1. Name of the Institution:________________________________________________________________________________________

 ___________________________________________________________________________________________________________

2. Province (where the institution is located): _________________________________________________________________________

3. Circuit / District / Region (where the school is located): _______________________________________________________________

 ___________________________________________________________________________________________________________

4. Contact Person and Contact No: _________________________________________________________________________________

 ___________________________________________________________________________________________________________

5. Postal Address (for the institution): _______________________________________________________________________________

 ___________________________________________________________________________________________________________

 ___________________________________________________________________________________________________________

6. Physical Address (for the institution): ______________________________________________________________________________

 ___________________________________________________________________________________________________________

7. Institutional Tel/Cell: ___________________________________________________________________________________________

 Institutional Fax: ______________________________________________________________________________________________

 Institutional E-Mail Address: _____________________________________________________________________________________

Intended World Teachers’ Day Activities at your Institution

8. Please share with us some of the activities your institution plans to undertake in October or on World Teachers’ Day (05 October 2007). 
Please use another page to write that information and attach it to the main form. (Please Note That This Information is Essential)

9. Number of teachers the World Teachers’ Day material is intended for: ____________________________________________________

10. Any suggestions for SACE’s future World Teachers’ Day Activities

 ___________________________________________________________________________________________________________

 ___________________________________________________________________________________________________________

 ___________________________________________________________________________________________________________

 ___________________________________________________________________________________________________________

Thank you for your time and good luck with your World Teachers’ Day plans and preparations. Please send your completed forms and attached 
page to:

Postal Address
The Professional Development Manager (Ella Mokgalane)
South African Council for Educators
Private Bag x 127
CENTURION
0046

Physical Address
261 West Street
SACE and ELRC Building
CENTURION
0046

Tel: 012-663-0429/0424
Fax: 012-663-4944
Fax-to-E-mail: 086 628 8192
E-mail: prof.dev@sace.org.za / ella.mokgalane@sace.org.za

✄	 ✄	 ✄

✄
	

✄
	

✄
✄	✄	✄

✄
	

✄
	

✄ World Teachers’ Day Participation Form

The South African Council For Educators (SACE) Urges Educational 
Institutions, Public, Communities And Parents To Honour And  

Appreciate Teachers On World Teachers’ Day
05 OCTOBER 2007

SOME IDEAS FOR CELEBRATING WORLD 
TEACHERS’ DAY/MONTH

• Institutions could arrange or host activities in October to salute and 
honour teachers

• Call or SMS teachers who have made a difference in your life

• Distribute posters, flyers and pamphlets on WTD 

• Appreciation tokens (e.g. a pen) could be distributed to teachers by the 
provincial departments of education and other relevant authorities.

• Tokens of Appreciation by parents and learners (e.g. books, diaries, pen 
sets, flowers, mugs, CD/DVD, cake, of fruit/chocolate basket, anything for 
the classroom, book-marker, letter opener). NB this is about appreciation, 
not impressing with expensive gifts

• WTD School Assemblies, Seminars, Forums, Workshops on topical 
educational issues and/or this year’s WTD theme

• Document the good work done by educators in your area. Interview 
young and old about teachers who made a difference in their lives, then 
produce a video or publication on this and launch it on WTD

• Province/Region/District WTD Road shows spreading the WTD messages 
and where possible, distributing tokens of appreciation and promotional 
material

• Place WTD adverts/articles on national/regional/local radio stations and 
national/regional/community/educational newspapers

• Dedicating time in various organizations on 5 October to salute 
teachers

• Talk Shows, interviews with national/regional/local/community radio and 
TV stations

• Send letters/cards/e-mails/sms to schools acknowledging teachers’ hard 
work

• Have learners write poems, songs, essays, and develop posters, cards, and 
artwork for their teachers

• WTD celebrations by local communities surrounding their schools and 
other educational institutions

• Place WTD messages on various organisations’ websites 

• Place WTD messages on teachers’ pay slips, and DoE circulars

• Visits to various institutions by SACE Councillors/DoE Officials/MECs

SOME IDEAS FOR CELEBRATING WORLD 
TEACHERS’ DAY/MONTH

M&G 7451
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A guide to the ELRC
the Teacher, in 
partnership with the 
Education Labour 
Relations Council, 
brings you Labour 
Watch, a new 
column to focus on 
your rights as an 
employee. In the 
first of the series, 
we introduce you to 
the council 
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T
he Education Labour 
R e l a t i o n s  C o u n c i l 
(ELRC) is a statutory 
council, initially estab-
lished under the Educa-

tion Labour Relations Act of 1993, 
which now draws authority from 
section 37 of the Labour Relations 
Act of 1995. 

Parties to the council: 
• The state, as the employer of 

teachers, is the collective of the pro-
vincial departments of education 
coordinated by the national depart-
ment of education; and

• Trade unions, which include the 
South African Democratic Teachers’ 

Union (Sadtu) and the Cape Teach-
ers’ Professional Association, are 
represented as the (Combined Trade 
Unions) CTU-Sadtu. The Suid-Afri-
kaanse Onderwysersunie (Saou), 
the National Professional Teachers’ 
Organisation (Naptosa) and the Pro-
fessional Educator’s Union are rep-
resented as the CTU-Saou. 

What is the business of the ELRC?
• The council promotes the main-

tenance of labour peace in public 
education through a process of dis-
pute prevention and resolution.

• The council has established 
nine provincial chambers to provide 
the infrastructure and resources for 
bargaining, consulting and informa-
tion-sharing forums. The chambers 
are expected to monitor the imple-
mentation of collective agreements 
and to prevent disputes.

What has the ELRC achieved?
• The ELRC has succeeded in 

getting different parties to work 
together. This has helped, despite 
the recent strike, to ensure relative 
labour peace for the past 13 years. 

• The ELRC has succeeded in 
signing collective agreements that 
directly benefit educators in class-
rooms. The agreements can be 
accessed through its website: www.
elrc.org.za.

• The ELRC helped to develop 
the Employment of Educators Act. 
Because of South Africa’s history, 
there were 14 main Acts, as well as 
14 sets of regulations, that required 
adaptation and consolidation to 
conform to the new education legis-
lation. As a result, the various Acts 
which governed the conditions of 
employment of educators were 
rationalised.

• The ELRC was instrumental in 
forming the South African Council 
for Educators (Sace) in 1998. 
Other achievements:

• The new salary scales and posts 
that came into effect in 2003; 

• The new leave distribution for 
educators; 

• The appointment of full-time 
shop stewards; and

• The focus on the conditions of 
employment for educators. 

What other activities is the ELRC 
busy with?

The ELRC has initiated several 
research projects. The outcomes of 
these initiatives inform and guide 
stakeholders on ways to enhance the 
delivery of the quality of education.

Research has focused on the fol-
lowing areas:

• Educator supply and demand. 
The ELRC commissioned the 
Human Sciences Research Council 
(HSRC) to conduct a study to exam-
ine the supply and demand of edu-
cators in South African public edu-
cational institutions. The variables 
affecting the attrition and supply 
of educators included HIV/Aids-
related illness and death, tubercu-
losis, staff morale, job satisfaction, 
workload, violence, alcohol misuse, 
drug abuse and migration;

• Conditions of service for adult 
basic education and training edu-
cators;

• Post-provisioning norms in 

public institutions;
• Workload of educators; and 
• Education human resource 

planning.
The ELRC has invested substan-

tially in materials and programmes 
to upgrade underqualified and 
unqualified educators and in other 
transformation projects. 

Transformation projects include:
• The Public Services Job Summit 

in 2001; 
• The National Professional 

Diploma in Education, developed to 
enable underqualified educators to 
become qualified; 

• The South African History On-
line Project, which was supported 
by the ELRC with R1,6-million to set 
up a history website;

• The South African History 
Project, which aimed to produce a 
new history for South Africa; 

• World Teachers’ Day, which is 
organised annually to celebrate the 
role of educators; and 

• The Policy Handbook for Edu-
cators with information on the 
National Education Policy Act, 
the South African Schools Act, the 
Employment of Educators Act, the 
South African Council of Educa-
tors Act, the National Policy on HIV 
Aids; and Norms and Standards for 
Educators.
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A
fter only two years table-
grape farming Ntombi 
Msimang (56) received 
the illustrious certificate 
of accreditation from 

the European Union and the United 
Kingdom, enabling her to export her 
 produce to these lucrative markets.

A table-grape farmer grows and 
harvests grapes for consumption, 
not to produce wine.

Msimang bought her 28ha Sunny 
View farm in Brits in North West 
province in 2005 through a Land 
Development Bank loan.

She attributes her success to the 
network she has forged with her 
neighbouring farmers, as well as the 
technical support she receives from 
the department of agriculture. By Msi-
mang’s estimate, the total revenue for 
her farm is more than R30 000.

When she is not farming, because 
grapes are seasonal, Msimang con-
centrates on running her financial 
consultancy, the purpose of which is 
to provide financial literacy training 

to rural communities and coopera-
tives, especially women. She trains 
them on how to run and make a profit 
from their small-scale farming busi-
nesses. They are taught how to draw 
up a budget and basic financial man-
agement. The training is funded by the 
Financial Services Charter Council, 
which comprises key financial institu-
tions that have committed themselves 
to providing basic financial literacy to 
poor communities. 

How do you earn a living?
Through farming and my financial 
consultancy.

Where did you grow up?
In Mbuluzi near Mbabane, Swaziland.

What primary school did you 
attend?
Mbuluzi Primary School between 
1957 and 1958. I was seven years old.

Secondary? 
St Michaels Girls’ Convent in Man-
zini from 1964 to 1969.

Which tertiary institution did you 
attend?
Swaziland Training Institute, where 
I did chartered institute secretarial 

and administration in 1970 and 1971. 
From 1971 to 1973, the Swaziland 
government gave me a scholarship; 
I had to choose between London 
and Zambia. My father persuaded 
me to choose the latter.

Did you have a favourite teacher?
Yes, two of them, at high school. Mr 
Ncube was a geography teacher. 
He was a short but vibrant man 
who knew his subject well. He had 
a charming personality that made 

us not only like him, but also the 
subject. The other one was Father 
Hooper, who taught religious stud-
ies. He would also teach us things 
beyond the subject, like the history 
of the struggle against apartheid. 
He really shaped and sharpened our 
political consciousness. 

How did they influence you?
Father Hooper taught us responsibil-
ity — that we were among the privi-
leged few and should think about 

those less fortunate, and that we had 
a role to play in shaping our country. 

Do you still have contact with 
him?
No, he died in the late Eighties or 
early Nineties.

What are the qualities of a good 
teacher?
Someone who is sympathetic with-
out being patronising. Someone who 
allows learners to explore things on 
their own. He or she should provide 
just guidance and mentorship.

What should a teacher never do 
or say?
A teacher should not make learners 
feel inadequate. I was never good 
at maths and my teacher, instead of 
helping me, alienated me. But I did 
well in maths after I left his class. 
Today I have a BSc in finance. So you 
don’t want teachers like that.

What message do you have for 
teachers in South Africa?
Teachers should know they are deal-
ing with young minds. They need 
to have patience and love to help 
develop them. Young minds are our 
future investment. 

Ntombi Msimang is sharing the fruits of her success

MY FAVOURITE 
TEACHER

CALL TO 
ACTION

If you are interested in helping with this worthy cause, 
please contact:

Lelanie Lindenberg on
(011) 250-7412 / lelaniel@mg.co.za

To all Teachers/Educators

Do you have a special talent, hobby, life skill or educational knowledge that you would 
like to share with underprivileged adults or children in your spare time to help make 
their lives a bit better?  If so, we have the perfect project for you.

Dorah s Ark is a soup kitchen which feeds up to 80 people a day. Children come in 
the mornings before school to get something for their lunch tins, and any fruit that 
Dorah gets is saved for these mornings. Adults are given food in the afternoons, as 
well as any children who visit after school. 

However, not only does the centre feed the hungry, it also tries to use the few 
resources it has to help empower the community. Their activities include  nding jobs 
for people who come to the centre, holding Saturday classes for children, and trying 
to  nd speakers to give young adults information on the “working world”.

So, whether your  eld of knowledge is art, design, maths, cookery, IT, business 
skills or any other useful skill the children and adults at Dorah s Ark would 
appreciate an hour or two of your time.

A DAY IN MY LIFE

HENK BRAND

As principal of Karookop 
Primêr my day starts at 
5.30am. That’s when I rise 

and get ready to drive the 20km dirt 
road to school. 

In summer it is an easy drive, but 
in winter, especially after rain, it can 
be hazardous. Nevertheless, as I take 
short cuts between the farms in the 
area, I am struck by the beauty of 
the area, the freshness of the air, the 
friendliness and hospitality of the peo-
ple and the innocence of the children.

I like to arrive at school first, but the 
children nearly always beat me. By 
the time I get to the school gate they 
are waiting for me. Immediately they 
surround me, each of them with huge 
grins. They are eager to start the day. 
The small ones climb into the bakkie 
to drive the last few metres with me. 
Their smiling faces, their love for me, 
their eagerness to learn, their early 
morning greetings, their enjoyment of 
life drive away any negative thoughts 
and fill me with joy.

Karookop Primêr is a rural school in 
the Western Cape, 180km from Cape 
Town, on the West Coast in an area 
called the Sandveld. The school is in 
the beautiful Moutonshoek Valley. 
Most of the learners are children of 
workers from the surrounding farms. 

There are 67 children in the school 
from grades one to seven and 15 in 
grade R. There are only two teach-
ers: one teaches grades one to three 
and the other grades four to seven. 
There is one administrative assist-
ant and two classroom assistants. 

Our vision is to be a school of excel-
lence. We strive to give the best to 
our children. We want to make them 
proud of themselves, their school 
and their country. We want to give 
them the opportunities that rich city 
schools offer. We want to instil in 
them values such as integrity, respect, 
honesty, sincerity and work ethics. 
Above all, we want to give them the 
ability to dream of a bright future. 

We have many shortcomings. Not 
all the parents see the benefits of an 
education for their children. They 
do not invest in the future of their 
children. 

We are far from everything. Our 
nearest town, Piketberg, with a library 
and sport facilities, is 60km away. 

Our children’s world is small. Few 
of them ever leave the valley. Only 
mothers and fathers go to town by 
taxi on a Saturday. It is too expensive 
to take the children with them. 

There is no culture of reading in our 
community. The first time most of our 
children handle a book is when they 
come to school. Parents do not buy 
books or magazines. Alcohol abuse is 
a problem and the number of teenage 
pregnancies is staggering.

The problems are many. But we 
have to look ahead and try to make 
our vision a reality. We have started 
a programme of upliftment. When 
you visit our school you see a beau-
tiful garden, a new fence, newly 
painted buildings, sport facilities in 
progress and a computer room. The 
children are proud to wear their new 
school uniforms and tracksuits.

I feel privileged to be the princi-
pal of Karookop Primêr and l thank 
God for the opportunity to touch the 
hearts and minds of His children. 

Dreaming of 
a bright future

Sharing knowledge: Ntombi Msimang. Photograph: Shirley de Villiers
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E
xpectations and more 
expectations. Sometimes 
it feels as if  everyone is 
demanding a teacher’s 
time and attention. We 

teachers sometimes feel as if there is 
something — or someone — coming 
at us from every direction.

If we are not directing operations in 
the classroom, we are organising par-
ent-teacher meetings, sport events, 
clubs and societies. It doesn’t seem to 
stop. It’s only at the end of each term 
that we have time to regroup.

Recently the education department 
released its White Paper on e-educa-
tion, which encourages the inclu-
sion of technology in teaching and 
learning strategies. The first reaction 
from many of us was to throw up our 
hands in dismay and say: “Not more 

expectations and pressure.”
But, used correctly, information and 

communication technology (ICT) can 
mean better efficiency — and you can 
achieve results quickly and easily.

ICTs offer a different way of teach-
ing, help to engage learners and 
make them more responsible for 
their own learning. The connection 
to the internet enables both teach-
ers and learners to find up-to-date, 

relevant resources. By using ICTs 
in our preparation and administra-
tion tasks we can streamline these 
often monotonous and tedious 
procedures. The catch, of course, is 
that to use ICTs to improve produc- 
tivity, we first have to invest time 
and effort to acquire a minimum 
level of proficiency.

 So, where do we get the skills? A 
common complaint is that commer-

cial courses are too expensive and do 
not take into account the realities of 
teaching and education. These courses 
focus mostly on the technology alone,  
how to use a software program, for 
example. They do not focus on how to 
apply the skills that are being taught. 

But there is help available. School-
Net SA offers short- to medium-
length courses to educators at vari-
ous levels, using programs aimed 
specifically at the education sec-
tor. SchoolNet, with Microsoft and 
Intel, developed the courses, which 
include educator development and 
training for principals.

The University of KwaZulu-
Natal also offers a distance edu-
cation course (www.ukzn.ac.za) 
which includes material from a CD. 
Through email, the user is linked 
to a peer group and a mentor, who 
guide the learner through the mate-
rial and provide feedback on tasks 
and assignments. The focus of the 
modules is on how to use ICTs effec-
tively within specific learning areas. 
If you are interested in adding a 
qualification while you are learning 
new skills, this is the route to take. 

The option above,  however, 
assumes you have a basic know-
ledge of computers. So how do you 
get those skills? 

One option is to use Thutong 
(www.thutong.org.za) to access the 

Telkom Foundation’s set of Basic 
ICT Skills tutorials. Free tutorials 
give users the basic skills required 
to operate a computer. There are 
multimedia tutorials on using the 
mouse and keyboard, creating files 
and folders, starting programs and 
basic word processing, as well as a 
set of tutorials on the internet and 
using email. 

To access the materials, visit 
Thutong, insert the phrase “Basic 
ICT Skills Tutorials” in the quick 
search field. A list of individual tuto-
rials will appear. If you need help, 
ask a colleague or friend to show you 
the initial steps to get you started. 

Before ICT can reduce, or at least 
streamline, your preparation and 
administration, you will have to 
invest time and effort into acquir-
ing basic skills. It does not have to 
be an expensive process. Investigate 
the cost-efficient courses mentioned 
in this article. They could be exactly 
what you are looking for to get 
started. Good luck!

Andrew Moore’s is a former teacher. 
He ran courses on how to effectively  
integrate ICT into teaching and learn-
ing. He has an MEd degree in compu-
ter assisted education from the Uni-
versity of Pretoria, and works for Neil 
Butcher and Associates, an education 
technology consulting company 

Getting started

Invest time and 
effort in acquiring 
basic computer 
skills, says 
Andrew Moore

Na’ama Oren
 

C
ountries around the 
world face huge educa-
tional challenges, rang-
ing from disputes over 
teachers’ salaries to cur-

ricula reform, the need for various 
resources and demands to adapt to 
an ever-changing world.

In Africa the challenge is particu-
larly daunting because millions of 
primary and school-age children do 
not attend school due to factors such 
as poverty, disease and conflict.

However, the African Union, the 
United Nations, and many organisa-
tions are working to strengthen edu-
cation on the continent. The aim is 
to improve the economies of African 
countries and make the continent 
competitive in a global context.

Initiatives such as the New Part-
nership for Africa’s Development 
(Nepad) have helped to set the cogs 
of transformation in motion. The 
e-Schools Initiative, for instance, 
unites African governments and the 
private sector in the development 
of ICT-based resources for Africa. 
It focuses on connecting African 
schools to the internet so they can 
improve communication, share 
resources and become members of 
the global digital society.

In the years to come many more 
exciting initiatives are set to follow.

Ten tips for interactive learning:
• Give learners a map of Africa 

and ask them to write down the 
names of three countries.

• Ask learners to research statis-
tics regarding education in Africa on 
the internet. For example: electricity 
in schools and the literacy rate. They 

should then collate the information 
using Excel spreadsheets.  

• For geography, copy A3 maps 
of Africa for learners from grades 10 
to12. Ask them to rank the countries 
based on their education systems. 

• Ask learners to research and 
then design a poster for an educa-
tional initiative, such as the Nepad  
e-Schools Initiative.

• Ask learners to write a letter to 
a newspaper about how they think 
education could be improved. Ask 
them to consider what the govern-
ment can do, what teachers and par-
ents can do, and what they, as learn-
ers, can do. 

• Ask learners to draw a comic 
strip of three to five frames that 
would inspire learners to attend 
school.  

• Ask learners to prepare drama-
tisations in which one person should 
try to convince another not to leave 
school before getting his or her mat-
ric.

• Ask each learner to complete 
the following sentence: “If I was the 
minister of education, I would ...” 
Ask learners to use their sentences 
to write an email to our minister of 
education.

• For life orientation, ask learners 
to make a list of some challenges in 
Africa, such as the lack of education, 
poor healthcare facilities, poverty 
and HIV/Aids infection rates. 

• Ask learners to find a list of five 
projects that have improved the 
quality of education in Africa. 

Na’ama Oren is an editor for Learn-
things Africa, which specialises 
in the production and licensing of 
interactive e-learning and print-
based materials

TechNOlOGy

Computer usage often promotes efficiency. Photograph: Oupa Nkosi



Are you using ICT in an innovative way to enhance teaching and learning?
Are you using technology in a way that is new and exciting for your school?

What is an innovation?
Teaching and learning is innovative if it is new and ground breaking in the context of the institution where it 
is being applied. What this means is that even if a school has only had computers for a short space of time, if 
teachers are doing something exciting with them, then they are being innovative. Other schools may have had 
technology for a long time, but their teachers are innovative if they continue to come up with new ways to 
enhance teaching and learning through the integration of ICT.

What is an innovative teacher?
• An innovative teacher is someone who teaches in a way that is new or groundbreaking at the school, 

while integrating ICT to support that teaching.
• An innovative teacher is someone who uses ICT in new or groundbreaking ways.
• An innovative teacher can demonstrate that teaching and learning has improved as a result of the 

approaches used.

How can teachers nominate themselves?
Submit a written description of your innovation using the template provided at http://www.school.za/itf/
template.doc

If your innovation is judged to be one of the ten best received you will be invited to present a poster explaining 
your innovation to judges at the national � nals in Johannesburg on Saturday 29th September, 2007. At this event 
two of the � nalists will be selected to attend the Worldwide Innovative Teacher Awards in Helsinki, Finland in 
October 2007 and a range of other prizes will be awarded.

Deadlines
All entries must be received before midnight on 31st August, 2007.
Submit entries (the completed template) by any one of the following means:

Email attachment to: innovation@schoolnet.org.za
Fax to: (011) 403 5272. Post to: SchoolNet SA, 

P.O. Box 31493, Braamfontein 2017
For more information see http://www.school.za/itf

Microsoft - Partners in learning in partnership with the 
National and Provincial Departments of Education

is proud to present the Innovative Teacher Awards

Teach7496

If you teach in a groundbreak-
ing way and can demonstrate 
that learning has improved as 

a result of your creative approach, 
you may be one of two South Afri-
can educators making your way  to 
Helsinki in Finland to participate 
in the global Innovative Teachers’ 
Awards ceremony at the end of the 
year.

The Innovative Teachers’ Forum 
Awards — an initiative of Microsoft 
South Africa and the national and 
provincial departments of educa-
tion, with partners including Dell, 
leaf wireless, Mindset, Schoolnet SA 
and the Teacher — is inviting educa-
tors to enter for this year‘s initiative. 

What is an innovative teacher? 
• Someone who teaches in a way 

that is new or groundbreaking;
• Someone who uses information 

and communication technology in a 
new  way to support teaching; and

• Someone who can demon-
strate that teaching and learning 
have improved as a result of the 
approaches they used.

How can teachers participate?
• Teachers can enter by submitting 

a written description of their innova-
tions using the entry form provided 
at the following address: http://www.
school.za/itf/template.doc

The closing date for entries is 
August 31 2007. Teachers can submit 
entry forms (the completed template) 
by one of the following means:

• Email an attachment to innova-
tion@schoolnet.org.za;

• Send a fax to (011) 403 5272; and
• Mail to SchoolNet SA, PO Box 

31493, Braamfontein 2017

How will the competition work?
If a teacher’s innovation is judged to 
be one of the 10 best received, he/she 
will be invited to present a poster 
explaining the innovation to judges 
at the national finals in Johan-
nesburg on September 29 2007. At 
this event two of the finalists will 
be selected to attend the World-
wide Innovative Teacher Awards in 
Helsinki, Finland in October 2007 
and a range of other prizes will be 
awarded.

For more information see http://
www.school.za/itf
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A
b d u l l a h  S u j e e  w a s 
named one of South 
Africa’s most innovative 
teachers last year. 

Representing South 
Africa in Philadelphia in the United 
States at the Worldwide Innovative 
Teachers’ Awards, Sujee was voted 
runner-up in the best teacher cate-
gory.

He believes in teaching with flair 
by making lessons memorable, excit-
ing, worthy and contextual. Learn-
ers in his literature classes use ICT 
to extend their learning experiences 
beyond the confines of the classroom 
to include principles of life itself. It 
was pragmatistst philosopher James 
Dewey who once suggested that 
“schools should be like life itself”.

Sujee is the deputy head and lan-
guage teacher at Roshnee Islamic 
School, a secondary school 50km 
south of Johannesburg. He strongly 
believes in Sally Tweedie’s (co-
author of English for Tomorrow) 
view that the language teacher’s 
challenge is to exploit the rapidly 
evolving resources of ICT. The crea-
tion and publication of information 
is part art and part engineering. 
Like Tweedie, he wants to exploit 
new technologies to extend learning 
into new areas without losing the 
art, but rather enhancing it.

Uppermost in Sujee’s mind is 
the question: “Is my classroom a 
springboard to the world outside 
the classroom?” When considering 
his multicultural teaching environ-
ment he decided to adopt the whole 
language approach when teaching 
literature. This means that he has 
tried to weld all aspects of language 
into the teaching of the novel or 
play. Sujee explains: “Current trends 
in outcomes-based education (OBE) 
and further education and train-
ing (FET) show that learning must 
phase in all learning areas and the 
assessment standards are all inter-
linked. All aspects of English, such 

Innovative Teacher Awards
Competitor Submission Template

Teacher Name:
School Name:
School Address:

School Town:
School Postal Code:
School Telephone Number:
Teacher Telephone Number:
Teacher Mobile Number:
Teacher Email address:
How long have you been using
ICT in your teaching?

          Years             Months

Describe the context of your school and its community:

Describe the class(es) that you have taught using ICT in an innovative way. Use
the following heading as guidelines:

• Context for lesson
o Age of learners, type of school, learning ability etc.
o Where did you go for information, what training did you have?
o What were the learning outcomes?

• Teaching
o How did you organise the class?
o How long on did each task take?
o Materials used

• Assessing learners
o Examples of the work produced

• Evaluation
o What went well?
o How did the innovative lesson/s compare to a non-ICT lesson?
o What would you differently next time?

• Sharing
o How have you involved your colleagues in your school with this

innovation?

General questions

• How successful was the project / lesson before you used ICT?

• How do you know the project / lesson was successful when you used ICT?

• In what way is the project / lesson ground breaking in your context?

Themes

You will be judged in one or more of the following themes, depending on the
nature of your innovation.

Theme 1: Content

• How did this innovative activity result in new content being developed in any
medium (text, audio, video etc.)?

Theme 2: Community

• How did this innovative activity result in your class working with the wider
school community in and/or beyond the school building?

Theme 3: Collaboration

• How did this innovative activity result in your class collaborating with other
classes in and beyond the school building and/or the country’s borders?

as language, poetry and writing an 
essay are combined in extracting the 
best lessons for a literature study.”

Sujee has put this method to use in 
the study of literature. In a study of 
Alan Paton’s Cry the Beloved Coun-
try some years ago, learners went 
beyond the norm to produce a short 
audio production. The brief was for 
the insert to resemble a main news 
item that included all aspects of 
such a bulletin. The learners became 
more critical of news broadcasts in 
the process.

As part of the exercise, learners 
had to design audio tape covers. 
Today, Sujee’s learners use digital 
audio and design CD covers as if 
they are marketing the CD in a shop, 
developing an understanding of the 
marketing processes and elements 
of graphic design in the process.

As a result of these methods, learn-
ers from Roshnee and Sharpeville are 
working together to prepare a real 
news broadcast and Roshnee Islamic 
School now has its own radio station.

In a recent study of Macbeth, Sujee 
incorporated the use of new technolo-
gies that had become more accessible, 
such as video. “The results were amaz-
ing,” says Sujee. “Learners acted out 
their plays and learnt about the cin-
ema industry in ways that formal les-
sons could not teach. The classroom is 
in fact the reality of the world and the 
learners must see it — the problem is 
that we keep telling them that the real 
world is outside!”

Sujee concludes: “Teaching with 
flair means that educators should 
enhance the worldview of the 
learner to such a level that he/she 
becomes a productive person in 
a holistic, global, socio-economic 
and political environment.” ICT 
resources make that very achievable 
as long as teachers are prepared to 
set the challenges and create the 
opportunities for learners. 

First published by SchoolNet SA

Lessons in 
the school 
of life itself
Abdullah Sujee inspired his peers

How to 
enter

INNOVATIVE TEACHERS’ AWARDS 2007
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I
t is helpful to have a book 
dealing with child abuse 
authored by practitioners 
working in the South Afri-
can context. Much of our 

literature on child abuse, in all its 
forms, and on the management of 
child abuse originates in developed 
countries, where the context, con-
tributing factors, management pro-
cedures and especially resources are 
frequently very different.

The book focuses on the preven-
tion and management of child abuse 
from a medical perspective and, 
therefore, relates mostly to the pre-
vention and management of physi-
cal abuse. The problem of sexual 
abuse is dealt with somewhat super-
ficially and the problems of emo-
tional and psychological trauma are 
barely dealt with at all. 

This is unfortunate, because once 
the initial crisis of physical injury is 
dealt with and prophylactic medical 
intervention occurs to prevent fur-
ther physical consequences of the 
injury or violation, most children 
and families require psycho-social 
intervention to facilitate healing of 
the intrapersonal and interpersonal 
consequences of abuse. 

The first part of the book, “Child 
trauma and abuse”, deals with the 
broad issues relating to child abuse 
and is probably of some value to 
all professionals and occupational 
groups who come across child abuse 
in the course of their work. 

Chapter one has some useful sta-
tistics on child injuries and child-
hood deaths and emphasises the 
special vulnerability of children. It 
examines the extent of the problem 
of child abuse, the impact of child-

hood injury (somewhat cursorily 
dealt with), causal factors, gives an 
explanation of intentional and non-
intentional injuries to children and 
discusses prevention.

The section on prevention, how-
ever, focuses mainly on the preven-
tion of physical injury and neglects 
to a large extent the prevention of 
other forms of child abuse. 

Other chapters in this section are:
● “Violence and children in South 

Africa”. This chapter has some use-
ful statistics that enable the reader 
to compare injury to children in 
South Africa with international 
figures. Once again there is a fairly 
lengthy section on prevention, the 
focus on physical injury. 
● “Post-traumatic stress disorder 

in children and adolescents”. This 
provides some clear and simple 
pointers to assist in the assessment 
and diagnosis of post-traumatic 
stress disorder, which differs in its 
presentation in children compared 
with adults. A brief section on treat-
ment and management provides 
some helpful intervention, with 
the references at the end giving the 
reader access to more detailed infor-
mation on management. 
● A chapter directed specifically 

at providing the nursing profession 
with basic management information. 
● A further chapter on child 

abuse, the major focus on physical 
and sexual abuse, with information 
on diagnosis and initial manage-
ment. Again the focus is mainly on 
physical healthcare investigation 
and management. This chapter 
ends with two brief but valuable 
inputs — one focuses on legal issues 
and the responsibility of the profes-
sional with regard to reporting and 
testifying in court and the second on 
the impact of working with abused 
children on the professional and 
emphasising the need for regular 
support and debriefing to prevent 

compassion fatigue and 
burnout. 
● Chapter seven, “The 

role of non-medics in 
child abuse”, is some-
what of a misnomer 
and should be titled 
in such a way that the 
necessity for profes-
sional intervention of 
other than medical 
occupations is recog-
nised as integral to the 
holistic healing and management 
of the abused child and family. This 
chapter has value in that it clearly 
elucidates indicators of physical, 
sexual and emotional abuse as well 
as neglect, and describes the roles of 
the police, educators, social workers 
and others. 
● The chapter on medical-legal 

considerations is practical and use-
ful in that it deals with some of the 
questions relating to consent for 
examinations of children, refusal by 
parents and caretakers for the medi-
cal professional to examine and 
treat, confidentiality as to records, 
forensic (court-related) issues and 
the role of the doctor as a witness 
in court. What this chapter does not 
include is the fact that trained foren-
sic nurses are becoming increas-
ingly acceptable as expert witnesses 
in cases of child abuse and sexual 
assault worldwide. It is important 
that their role be recognised. 

Part two of the book has several 
chapters on early medical manage-
ment of child injuries, pre-hospital 
care when a medical professional 
might treat a child at the scene of 
the accident or injury and mass cas-
ualty situations. 

A second chapter in this section 
deals with the initial assessment 
and treatment of the child and con-
tains descriptions of procedures that 
attempt to ensure the immediate 
preservation of life, followed by spe-
cific and technical chapters on air-
way management, shock and fluid 
management, emergency surgical 
procedures, radiological assessment 
of injuries and the management of 
pain and anxiety; the latter is often 
neglected when working with child 

victims of trauma. Two chapters on 
anaesthesia and blood transfusion 
for child victims follow. 

Part three deals in detail with 
specific injuries that children might 
experience as a result of abuse and/or 
trauma, such as brain injury, cervi-
cal spine injuries, maxillo-facial and 
oral injuries, caustic injuries (usu-
ally caused by swallowing chemical 
substances), injuries caused by swal-
lowing foreign objects, ear, nose and 
throat injuries, eye, chest, abdomi-
nal, vascular, orthopaedic, genital-
urinary and gunshot injuries, as 
well as injuries caused by burns, 
bites and stings. This section ends 
with a chapter on the difficult issue 
of brain death and organ donation. 

Although this final part of the 
book contains technical informa-
tion, it does have value for those 
professionals working in the child 
abuse field, representing professions 
other than medical. As the intro-
duction to this section states, “non 
medical readers … will benefit from 
the statistical and contextual infor-
mation contained in some of these 
chapters” as well as from guidelines 
for first aid contained in some chap-
ters for those who have first contact 
with the injured child. 

This book will be most useful for 
the medical professional who has 
contact and responsibility for the 
medical care and protection of chil-
dren injured through abuse and some 
value for professionals other than 
those in the medical profession, espe-
cially when working in a multidisci-
plinary team in a medical setting. 

Joan van Niekerk is national coor-
dinator of Childline South Africa

Customer Services details: 021 532 6000 • www.mml.co.za

and written speci�cally for the South African National Curriculum
NEWfor South African schools 

Over 40,000 words, phrases and examples

Easy-to-understand definitions – using just 
2000 common words

Thesaurus Boxes – to help students expand 
their vocabulary

Etymologies – to help students learn the origin 
of words

Synonyms and Antonyms – to help students 
expand their vocabulary

Includes many typical South African words

Suitable for Grades 4-12

•

•

•

•

•

•

•

Order a class set of 30 dictionaries and 
recieve a 50% discount.  O�er valid 
until end of September 2007.

Please note: Orders must be placed 
directly with Maskew Miller Longman

Portia’s Story is a book with 
a few moral aspects, one of 
which is that, if you persevere, 

you will get far in life.
The story is set in Ghana, West 

Africa. It is about Portia, a happy 
mother of three. After a short illness 
her husband dies and she has to face 
many difficulties. After the funeral 
she is kicked out of her house by her 
deceased husband’s family — and 
Portia is surprised when her friends 
make excuses why she cannot stay 
with them for a short time while she 
sorts out her life.

On hearing her story, a client of 
her husband’s allows Portia to stay 
for the night. She gets a part-time 
job as a cleaner in the morning and 
as a waitress in the evening. But she 
cannot afford school fees and her 
children drop out of school.

Portia learns to trust in God and 
one afternoon, in a dream, a voice 
tells her to go to a job agency in a 
nearby town. She finds a job and, 
after working hard, is promoted. 

For a time everything goes well, 
but through circumstance she loses 
her job. Portia doesn’t lose hope, 
though, and is eventually successful. 

After many years an old friend, 
who hadn’t been willing to help Por-
tia when she needed it, comes with 
her son to apply for a job at Portia’s 
business. When she realises Portia is 
the boss, she is ashamed of how she 
had treated Portia.

This story is for young children 
and has nice illustrations. Young 
children will learn a lot of valuable 
lessons from this book. 

Daniel Opperman is a grade 7 learner 
at the Deutsche Internationale Schule, 
Johannesburg

BOOKS

Joan van Niekerk reviews 
PAEDIATRIC TRAUMA 
AND CHILD ABUSE 
by Sebastian van As and Sudeshni 
Naidoo (Oxford University Press 
Southern Africa) R239,35

Daniel Opperman reviews 
PORTIA’S STORY: PATIENCE IN OUR 
LIVES by Dawn Baaba Arthur. 
Illustrated by Garth Jacobs 
(BIS Publications) 
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ACAMPAIGN of national
importance, such as Fundza
Lushaka, launched to draw
students into the teaching pro-
fession has to be aimed direct-

ly at the hearts of young people, who will be
struck and rise to its challenges, says Nicole
Lazenby, (19) a student at the University of
Cape Town and campaign ambassador.

Although the bursary scheme announced
late last year by Education Minister, Naledi
Pandor was located mainly at higher learn-
ing institutions, which were selecting eligi-
ble students, there needed to be efforts to
make the public aware of Fundza Lushaka,
as young adults might not be aware of such
a program and its importance.

Speaking in this interview, Nicole
believes in the responsiveness of young
people to the needs of their country and
that the first challenge for Fundza Lushaka
was to spread awareness. ‘‘Young people
need information,’’ she said, ‘‘I can guess
that a lot of them don’t know how dire this
country’s need is for qualified teachers.

‘‘Teaching is an endangered profession
that needs saving. If the young adults
who are now currently studying …are not
aware of such an important program as
this, therein lies problem number one,’’
she pointed out. 

Although she is not herself a recipi-
ent of the bursary scheme, opting to pur-

sue instead a degree in humanities with
English, Psychology, Drama and Media
studies, Nicole has set her sights definitely
on a teaching career. She loves working with
people, particularly young people. "I have
recognised the ability within myself to
change people, or at least plant the seeds for

change’’.
The department already has a winner in

their camp, a young and spirited achiever
who can speak to peers and can inspire.

The department got to know about Nicole
after the department read a letter written by
the Nicole to the Royal Commonwealth
society, which the organisation published in

its newsletter. 
A former student at St Martin’s school in

Johannesburg, Nicole had taken part in the
yearly Royal Commonwealth Essay Writing
competitions in which her school participat-
ed every year. The essays are selected and
sent off to England to be ‘‘graded’’, and in
the first year, Nicole was the winner of the
best essay in her age group. In the follow-

ing year she was runner up and in the
last matric year, she was the winner,
once more, in the highly commended
category.‘‘I (then) knew, thanks to the
competition, that I was meant for
English and writing, and possibly teach-
ing English.

But there is more to it. Reading from
Nicole’s thoughts on why she refers to
teaching as ‘‘the fairly consistent thread
of interest for me’’, in spite of her admis-
sion that, ‘‘there’s so much (else) to be
inspired by’’, she is clearly the embodi-
ment of the teachings of the philosopher
and activist Mahatma Ghandi, who once
said, ‘‘Become the change you want’’. 

Nicole’s passion for teaching is driven
by the desire to be part of the solution that
will turn the tide in the country’s fortunes
for the better. ‘‘Our country needs good,
honest people to become future leaders, and
I am personally tired of sitting back, not
being part of the improvement process.

‘‘What this country needs is a basic
approach; basic manners, basic human
decency, (and) basic kindness,’’ she says.

She speaks of ‘‘the plan’’ in her life, in
which teaching will definitely play a part,
whether as a school teacher or lecturer and
at some point, to become a writer.

In that way a bachelor degree in arts
was more relevant than a degree in educa-
tion. In any event, she took the advice of
one of her teachers to study what she
planned to teach, and not how to teach it, as
that would follow later.

But by choosing teaching, Nicole was
adamant and hopeful that she would not
have to give up on the good things in life
that seemed to be more accessible to the
hard working and gifted youth of her gener-
ation than in the past. "I love English, and I
love poetry and literature and the fact that it
changes the way we think about things, I
want to share that,’’ she says.

’‘
ABILITY TO CHANGE PEOPLE

Teaching is an
endangered profession

that needs saving. If
the young adults who

are now currently
studying …are not
aware of such an

important 
program as this,

therein lies problem
number one.

FUNDZA LUSHAKA 
A RESOUNDING SUCCESS 

The Department of Education’s
Fundza Lushaka program, a
plan announced in 2006 by
Minister Naledi Pandor, is aimed

at encouraging young and bright school
leavers to choose teaching as profes-
sion, it is setting aside a whopping
R180-million in bursaries for new appli-
cants in 2008.

Buoyed by the allocation of 3 000
bursaries valued at over 100 million in
its first year, Fundza Lushaka – which
means Educate the Nation" in
TshiVenda – now seeks to expand the
campaign in the second year by taking
in even bigger numbers of applicants,
but targeting specifically students from
the country’s rural areas.

The bursary scheme offers a full cost
bursary made available to eligible stu-

dents who in turn would have to com-
plete a teaching qualification in areas of
national priority. For grades R-9 these
are ; Foundation Phase, African
Languages, English, Mathematics,
Mathematics Literacy, Agricultural
Sciences, Life Sciences, Physical
Sciences, Civil, Electrical, Mechanical,
Information and Computer Applications,
Technology, Engineering, Graphics and
Design.

Faced with high numbers of teachers
exiting the profession due to retirement,
death and resignations, the Department
launched Fundza Lushaka last year, as
a bold initiative or swell the numbers of
well-trained teachers entering the pro-
fession. The Department (through the
campaign) is addressing the need for an
adequate supply of well-trained teachers

... But, says the Head of the General
Education and Training branch, Ms
Palesa Tyobeka, the campaign is not
merely about attracting numbers into the
teaching profession. It is also about get-
ting young "stars" into the profession,
capable young people with commitment
and integrity.

The Department is therefore position-
ing teaching as a challenging and pro-
fessionally rewarding career for people
with ambition and those seeking to
make an imprint on the educational
landscape of the country.

"We are challenging the notion that
teaching is not a good career choice. It
is the backbone of any nation and as
government we are demonstrating out
high regard for the profession through
this bursary programme" she said.

Eligible students of the bursary
scheme will be steered towards obtain-
ing teaching qualifications in specific
areas of national priority, where particu-
lar shortages exist. To access the bur-
saries, students must have been accept-
ed at Higher Education Institutions 

(HEIs) for an approved education pro-
gram in the identified priority areas.

Students wishing to apply to the
Fundza Lushaka bursary scheme for
2008 must first meet the admission cri-
teria of the HEI and be accepted by the
institution for a teacher education pro-
gram. The admission criteria are indicat-
ed on application forms that are avail-
able at the financial aid offices of each
HEI institution. Applications to the insti-
tutions have to be submitted before
September.
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F
or most South Africans 
school holidays mean 
increased stress levels 
— on the mind, body and 
wallet.

It’s getting harder each year to find 
affordable accommodation. School 
holidays are when the travel indus-
try cashes in by charging premium 
rates. It’s the old rule of supply and 
demand, especially at Christmas, the 
peak travel period.

Getting round the lack of cheap 
airfares over Christmas and other 
holiday periods has been easy for 
South Africans, who take to the 
roads in their millions to visit fam-
ily, friends and the coast.

However, road trips are getting 
more costly as the price of fuel 
increases, meaning that accommo-
dation needs to be not just afford-
able, but the best value for money 
possible.

How many of us have had to 
“slum it” in grotty holiday apart-

ment blocks, with grimy, dingy and 
downright dirty facilities?

On our last drive to Cape Town in 
holiday time, I discovered a little-
known South African “secret” — the 
City Lodge group of hotels.

If, like me, you thought that City 
Lodges (and their associated Town 
Lodge, Road Lodge and Courtyard 
hotels) were just for business people 
— think again. Yes, they are geared 
for the corporate market, but the 
group is just as big on leisure. 

And, with prices that start at an 
internet rate of R285 for a double 
room (the online booking is often 
cheaper than the “over-the-counter” 
rate), there’s really nothing more 
affordable on the South African 
hotel front. Not unless you go for the 
“flea pit” option.

My family put City Lodge to the 
test during a recent trip to Cape 
Town to visit my brother-in-law 
and his family. His tiny townhouse 
wasn’t big enough to accommodate 
another family, so we opted for the 
closest budget hotel option, the City 
Lodge Pinelands.

Around the corner from “boetie”, 
this killed two holiday birds with 
one nine-iron — it’s on Mowbray 
golf course and meant that the long-
separated siblings could spend qual-
ity tee-time together.

What was different about the trip 
for us was the way we got to Cape 
Town and back.

We did it in a couple of stages, via 
Bloemfontein (where we visited old 
friends) and Kimberley (we wanted 

to see the Big Hole). We used City 
Lodge again in Bloem and a “no-
name” guesthouse in Kimberley. 

Breaking the trip beat the hell out 
of slogging 15 or 16 hours, sleep-
deprived and with grumpy children 
and other irritable family members. 

The first stop in Bloemfontein left 
us plenty of time to catch up with 
our buddies (who, like my brother-
in-law, had a small home, not big 
enough for six extra bodies). Then 
there was a leisurely trip to Kim-
berley, where we spent two nights 
— enough to explore the sights, 
relax and prepare for the drive to 
the Mother City.

Bloemfontein’s City Lodge was 
clean, serviced and accessible. 
The service was great, the people 
friendly and eager to assist. And the 
cost? A double at City Lodge Bloem 
will set you back R594 for the room, 
which sleeps two.

Unfortunately the no-name guest-
house in Kimberley wasn’t so good. 
Advertised as “upmarket”, it was 
decidedly dowdy and not very wel-
coming. The standards of cleanli-
ness and service were just not up to 
scratch. To add insult to injury, it set 
us back R350 per person, per night. 

I
t’s a fact that a lot of the 
cheaper accommodation 
options in South Africa are 
not that nice. Cheap and 
cheerful is fine, but in this 

case it was not so cheap and defi-
nitely not cheerful. We could have 
done the Road Lodge in Big Hole 
country for R315 for up to three peo-
ple sharing.

The stay in Pinelands was the 
most expensive of all — R356 per 
person, sharing. But compared 
with the price of the cheapest and 
nastiest-looking Cape Town option 
(which came in at more than R550 
per person, per night sharing), the 
choice was a no-brainer.

A word of advice to those who 
choose budget accommodation: if 
you are expecting larney locations 
on the beach with five-star luxury, 
this is not for you.

Budget hotels focus on value for 
money. Location is not what it’s 
about. Most budget hotels have easy 
access and are close to business and 
shopping centres — but it’s budget 
and the bottom dollar that really 
counts.

The deciding factor for us choos-
ing the City Lodge option was that 
while we saved money, we didn’t 
sacrifice quality. True, the locations 
aren’t always fabulous (although 
the Pinelands option was faultless 
in that department, with rooms 
facing the golf course and moun-
tains behind it). But, what you get 
for your money is unbeatable value 
and the peace of mind that all of the 
hotels in the group have the same, 
high standards.

If, like my family, yours is one that 
uses accommodation as a place to 
sleep, what is the point of spend-
ing thousands of rands on super 
luxury? And if, again like us, you are 
holidaying somewhere to visit fam-
ily or friends whose homes are just 
not big enough to accommodate 
another family, then convenience, 
great service and affordability take 
precedent. 

TAKE A 
BREAK

Affordable and 
nice to look at 
too — City Lodge 
Pinelands in the 
Mother City

SPECIALISING IN:

● Curriculum Studies
● Education Management
● Community Education

Offered by Distance Learning 
with contact sessions

The lowdown
City Lodge is perhaps the best 
known budget hotel group in 
South Africa, incorporating 
Courtyard suite hotels in Pretoria, 
Johannesburg, Cape Town 
and Port Elizabeth (the most 
expensive option of the group, 
with suites and studios starting 
at R413 per person, per night 
sharing) and City Lodge hotels, 
Town Lodges and Road Lodges 
across the country.

With rates starting at R335 
per room, per night, for three 
people sharing, Road Lodge is the 
cheapest of the four options. The 
prices listed exclude breakfast. 

For more information and 
current rates for all four products, 
visit www.citylodge.co.za

Sharon van Wyk finds comfortable and affordable accommodation at a City Lodge 
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D
rowning in debt with 
nowhere to turn? The 
good news is that all 
government employ-
ees, including teach-

ers, can access debt counsellors for 
free under a Financial Wellness Pro-
gramme managed by the Life Offices 
Association (LOA).

The Careways Group, which runs 
the counselling programme on behalf 
of the LOA, will ensure that you are 
not being overcharged in interest and 
fees and/or that you are not a victim 
of reckless lending. It will help you 
to restructure your repayment plan 
with your creditors in an affordable 
way that does not leave you in a posi-
tion where you do not have money to 
buy basic necessities.

Lerato Mametse, communications 
manager at the LOA, said the National 
Credit Act provides for qualified debt 
counsellors, who can declare appli-
cants indebted in a magistrate’s court 
and propose ways to restructure their 
debt commitments to ensure they can 
afford basic living expenses on their 
net salaries. A debt counsellor can 

expose reckless loans, which could 
result in the suspension of such loan 
obligations or have them declared 
void by the magistrate.

Mametse said Careway consultants 
had managed to save government 
employees R129 800 simply by chal-
lenging irregularities discovered in 
their debts. The Careways Group had 
found that people with short-term 
debt were commonly paying finance 
charges of up to 157% a year. Invaria-
bly, this often forced people to take on 
more debt to finance the older debt.

Mametse said one of the partici-
pants in the workshops, for example, 
owed creditors R13 591. But, with 
excessive interest charges, the debt 

spiralled to a whopping R85 743. And 
every month the compounding effect 
of interest pushed the debt higher.

In another example the original 
debt was R28 006, but repayments 
demanded by creditors amounted to 
R162 385.

Clarke Gardener, head of Careway 
Group, said research had shown 
that 60% of teachers were over-
indebted, meaning that they spent 
more money than they earned and 

About 60% of teachers spend more than they earn. Now they can get free debt counselling, writes Maya Fisher-French 

What debt counselling entails
• Inspection of all debt 
documentation, including 
garnishee orders and loan 
contracts, to identify irregularities;
• Challenging irregularities in a 
magistrate’s court or with the 
appropriate regulators on behalf of 
the employee;
• Ensuring that the indebted person 
can still maintain a household on the 
net salaries received after garnishee 
deductions. Unaffordable instalments 
will be reduced in accordance with the 

National Credit Act;
• Providing the employee with a 
detailed budget and financial plan 
to explain how disposable income 
should be spent on living expenses 
and on debt commitments;
• Making recommendations in 
instances of over-indebtedness to the 
magistrate’s court for restructured 
repayments in accordance with the 
debt counselling provisions in the 
National Credit Act;
• Creating awareness on what 

not to do, such as 
signing consent to 
judgements, using 
debt to pay debts, 
resigning to realise 
pension or provident 
funds or going under 
administration;
• Providing a longer-term 
plan on how to create wealth; and
• Following up three months later 
to monitor results and to provide 
help where required.

If you are struggling with 
debt repayments, please 
call the LOA telecare line 
on 0800 205 214

pension or provident 
funds or going under 

• Providing a longer-term 
plan on how to create wealth; and
• Following up three months later 
to monitor results and to provide 
help where required.

the practice is viewed with fear and 
dread. Many of the educators still 
lack in-depth knowledge and under-
standing of effective financial man-
agement and most are struggling to 
correct their past mistakes and make 
ends meet,” said Gardener.

Debt counselling would help 
teachers not only to get out of debt, 
but also to give them the life skills to 
manage their finances effectively so 
that they did not get back into debt.

PERSONAL 
FINANCE

got into deeper debt each month.
Gardener said much of this was a 

result of the former stop-order sys-
tem that was allowed on the persal 
system, meaning any deduction 
could be taken from a salary as long 
as the employee had signed and 
agreed to the deduction.

Gardener said sales people had 
easy access to teachers in the work-
place and could sell anything from 
insurance to household items. Often 
people who did not have the neces-
sary financial education or discipline 
found themselves buying items with-
out considering their budgets.

“The issue of budgeting is 
taboo to most educators as 



O
n August 12, Interna-
tinal Youth day, we 
will be reminded that 
young people have been 
at the forefront of the 

fight for social change. Young South 
Africans have fought against apart-
heid and colonialism, in the same 
way that youth across the continent 
have resisted exploitation and sub-
jugation. For these reasons, as well 
as from a human rights perspective, 
youth development must be a cen-
tral tenet of South Africa’s national 
development agenda.

But alongside these historical 
and political perspectives is the 
growing recognition of the demo-
graphic significance of young peo-
ple. There have never been so many 
young people in the world. Young 
people — aged 12 to 24 — make up  
1,5-billion of the global population 
of 6,5-billion. Of these, nearly 90% 
(1,3-billion) live in developing coun-
tries. Relatively, Africa has the larg-
est share of children and youth. 

The ‘youth bulge’
The World Development Report 2007 
— Development and the Next Gen-
eration highlights the demographic 
dividend that results from larger-
than-normal numbers of youth. 

Through various public health 
interventions, beginning in the 
1940s (better sanitation, antibiotics, 
et cetera), infant mortality began 
to decline. As a result of better 
child survival, as well as declining 
 fertility, a “baby-boom generation” 
was created that gradually worked 
its way through the age structure 
of the population. To start with, the 
age structure was bottom-heavy — 
with many children and adolescents 
to support in terms of health and 
education. But as the “baby-boom-
ers” got older, the bulge shifted to 
the middle years, or the working-age 
population. 

With fewer children and elderly 
people to support at either end of 
the population pyramid, the “youth 
bulge” provided an unprecedented 
opportunity for dramatic economic 
and human development.

The East Asian “economic miracle” 
provides the most salient example 
of the benefits of the demographic 
dividend. In these countries, almost 
a third of the economic growth 
between 1960 and 1990 was attrib-
uted to investments made in youth 
development. 

But Professor David Bloom and 
his colleagues from Harvard Uni-
versity, in a 2003 monograph on the 
topic, warn that a dividend is not 
automatically reaped from a surplus 
youth population. To enjoy the ben-
efits, countries need to implement 

sound policies of family planning 
to drive down fertility to sustain the 
window of opportunity. They need 
to invest in public health, education 
and labour-market participation, as 
well as to encourage savings and be 
open to trade. 

Demographic  t rans i t ion  i s 
advanced in developed countries 
and is most evident in Japan and 
Europe, where the bulge has moved 
into old age. There are few young 
and many old people. The pressing 
challenge of these countries is to 
ensure financial and healthcare sup-
port for citizens in their old age. 

In contrast, the number of young 
people in many developing countries 
will peak in the next 10 to 20 years. 
Sub-Saharan Africa is the only part 
of the world that will experience a 
youth bulge in the next two to five 
decades. South Africa, specifically, 
will experience a peak in the youth-
ful population in the next 10 years 
and will enjoy a long plateau of 20 to 
30 years when the youth population 
will remain at a high level. But this 
is a time-limited opportunity. As 
this cohort of young people ages, the 
bulge moves into the ageing years 
and dependence on the state will 
increase.

Is South Africa ready to take 
advantage of the “youth bulge”? 

We know that the current youth 
cohort in South Africa is the best 
educated, they are the healthiest 
sector of the population and our 
Constitution grants them agency 
and platforms to influence political 
processes and civic life.

Yet several multifaceted questions 

continue to challenge us. While 
access to schooling is expand-
ing, how can we help more young 
people complete their education? 
Given that our youth are the best 
educated, how can we draw them 
into the economy and benefit 
from their talents? With expanded 
access to family planning, how can 
we enable young people to choose 
when and with whom they want to 
have children? When institutions 
and opportunities exist for young 
people to participate meaningfully 
in civil society, how can we help 
them get and stay involved? And 
what second chances can we offer 
the large cohort of youth who have 
stumbled along the way? 

While young people and their 
families make critical decisions 
about key life transitions, public 
policies and institutions create or 

constrain their choices and, in the 
end, their outcomes.

Efforts to create a policy and insti-
tutional environment conducive to 
youth development in South Africa 
acknowledge the important role 
young people play in society and in 
shaping the future of the country. 

But we have to find ways to 
 optimise what young people do and 
what they become. We have to ask: 
What can South Africa, as a country, 
do differently in the policy and pro-
gramme environment to enhance 
the opportunities young people have 
for development; how can research 
optimise the policy-programme 
nexus; and how can we enable young 
people to become the custodians of 
their own development?

Youth policy initiative
These are some of the questions 

that the Human Sciences Research 
Council (HSRC), in partnership with 
representatives from the youth sec-
tor, key government departments 
and NGOs, are opening to debate in 
the Youth Policy Initiative. 

The initiative, which was launched 
in April and will span the next 18 
months, consists of six high-profile 
round-table policy dialogue meet-
ings, supported by a public lecture 
and seminar series, the HSRC bian-
nual conference and publication of 
research results and policy analyses.

Experts from the policy, pro-
gramme and research environments 
will link up to highlight key chal-
lenges confronting young people, 
debate the nature of the challenges 
and their possible solutions and dis-
cuss multisectoral and integrated 
approaches to addressing them. 

The initiative will make research 
on critical youth issues available to 
policymakers, facilitate debates on 
the best ways to address the chal-
lenges young people face and involve 
young people in the discussions 
through partnerships with youth 

A harvest 
of bulging 
possibilities

South Africa has a unique opportunity to 
focus policy and resources on its youth, write 
Saadhna Panday and Linda Richter

What is the youth bulge?
The youth bulge is defined as a high proportion of 15- to 29-year-olds 
relative to the adult population. 

Historically, it is associated with a high risk of outbreak of civil conflict as 
the number of educated young people surges and outpaces job growth. 
Research has shown that countries where young adults make up more than 
40% of the working-age population are nearly 2,5 times more likely to 
experience a new outbreak of armed civil conflict than countries with lower 
proportions of young adults. 

But, more recently the youth bulge has been seen as a positive 
opportunity for developing countries to invest in their younger generations 
to spur economic growth. 

The World Bank’s 2007 development report found that certain developing 
countries, including South Africa, were entering a “youth bulge”. It was 
crucial that governments in these countries mobilise the economic and 
political resources to empower this generation, the report noted.

In the developed world, the number of youth had reached a plateau as a 
result of lower fertility rates and the window of opportunity had closed for 
countries such as Japan, Italy, China and Chile.

But South Africa, specifically, would experience a peak in the youthful 
population in the next 10 years, when a large proportion of the population 
would fall into the working-age range and would have fewer children and 
elderly people to support. These conditions would last for 20 to 30 years. 
— Vicki Robinson

While access to schooling is expanding, how can we help more 
young people to complete their education? Photo: Oupa Nkosi
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organisations and the media. 
Round tables will produce policy 

briefs that summarise the state of 
the science and offer policy and 
programmatic direction. Through 
various forms of engagement and 
dissemination, the initiative aims 
to stimulate creative and integra-
tive thinking about youth develop-
ment within the research, policy 
and programme implementation 
 communities.

Round tables
Round-table topics reflect the 
challenges facing youth, issues of 
national priority and emerging 
threats. They are: youth policies and 
youth institutions; the demographic 
dividend; entry into and expan-
sion of livelihood strategies; school 
 repetition, drop out and discontinu-
ation; teen pregnancy; and violence 
and violent crime.

Participation 
and the value of 
technology
The initiative provides opportuni-
ties for young people to participate 
in debates and advocate for their 
own development. Young people 
need channels that are appropri-
ate and familiar to their generation 
to inform and influence decision-
 making. Recognising that young 
people — more than any other gener-
ation — have digital savvy, the initia-
tive is using a number of innovative 
and technology-driven modes of 
participation and knowledge gen-
eration to engage young people. 

Live webcasts of the round tables 
can be viewed at youth centres run 
by partner organisations, such 
as the National Youth Commis-
sion, Umsobomvu Youth Fund and 
loveLife. Podcasts can be down-
loaded off the HSRC website and 
young people can participate in a 
poll that features questions relevant 
to each of the round tables (www.
hsrc.ac.za/ypi). Marketing company 
Instant Grass has been contracted 
to capture “youth speak” in the 
social circles of young people at the 
places where they hang out. John-
com Learning and its partners will 
poll youth opinions through SMS, 
radio and television talk shows and 
any other communication channels 
available to the initiative. 

Conclusion
The Youth Policy Initiative is experi-
mental and therefore dynamic. It 
represents the inaugural and flag-
ship project of the newly formed 
policy analysis unit of the HSRC, in 
collaboration with the child, youth, 
family and social development 
research programme. Its principle 
aim is to inform policymakers and 
implementing agencies and to ena-
ble them to coordinate their efforts. 
Much depends on the initiative’s 
ability to garner support from key 
constituencies, particularly captur-
ing the interest and confidence of 
young people in this process. Indica-
tions from the first round table, held 
on May 23, are that both support 
and interest are high. But we depend 
on everyone to lobby and advocate 
for the outcomes of the initiative 
to influence policy and programme 
direction.

For more information on the Youth 
Policy Initiative, please contact Dr 
Temba Masilela, tmasilela@hsrc.
ac.za (012 302 2416) or Professor 
Linda Richter, lrichter@hsrc.ac.za 
(031 242 54 00)

Dr Saadhna Panday (PhD) is a 
research specialist with the child, 
youth, family and social development 
research programme and Professor 
Linda Richter (PhD) is executive 
director of the programme. Written on 
behalf of the Youth Policy Initiative



The Teacher has been receiving 
comments, messages and news 
tips via SMS. The SMS, or short 
message service, as you all 
know, has become a popular 
South African pastime. Since 
the thumb appears to have 
become a more powerful 
communication tool than the 
pen, we decided to introduce a 
new section to accommodate 
your messages. Please SMS 
your comments on articles 
in the Teacher and views on 
education to 083 409 7430. 
Please note that the Teacher 
will not reply to “call back” 
messages and also cannot reply 
to each SMS individually, but 
where possible will 
publish replies.

Fragile image of 
teachers dealt a blow

T
here were no winners 
during the public serv-
ice strike. Everyone who 
participated in the strike 
sacrificed something.

Public Service and Administration 
Minister Geraldine Fraser-Moleketi 
was humiliated when unions refused 
to meet her — twice on one day.

Unions lost face because they were 
forced to accept an offer that was 
substantially lower than the 12% for 
which they campaigned so passion-
ately.

Public servants lost up to a 
month’s salary, which will be hard, 
if not impossible, to recover from.

The sick lost out on healthcare. The 
children lost out on learning. The 
public, which had shown unprec-
edented levels of support for the 
plight of public servants, lost sympa-
thy when the strike turned violent.

Strike action serves the purpose 
of applying pressure as a collec-
tive. When public servants strike en 
masse, the power they can yield is 
substantial. This was evident during 
the strike as hospitals and schools 
strained under staff absenteeism.

Even though the success of a strike 

EDITORIAL
is measured, in part, by the number 
of participating workers who collec-
tively withhold their labour, there 
will always be those who choose not 
to participate. Whatever their rea-
sons might be to continue working, 
these choices should be respected in 
a democratic society.

Sadly this did not happen during 
the strike.

In fact, I would argue that in addi-
tion to the number of days the strike 
lasted, it will be remembered for the 
incidents of intimidation. One of the 
low points was the attack on Claire 
Lucas, principal of St George’s Pri-
mary School in Ennerdale, south of 
Johannesburg.

Lucas  was  assaul ted by  10 
 sjambok-yielding men — allegedly 
teachers. Besides her injuries and 
the loss of dignity she suffered, the 
fragile image of the teaching profes-
sion was dealt a severe blow.

If educators themselves don’t 
respect one another and the choices 
they make during periods of indus-
trial action, why should society 
bother to hold them and their pro-
fession in high regard?

The attack on Lucas was unac-
ceptable. Those who executed the 
assault should be brought to book as 
they are nothing more than thugs. 
Teacher unions simply were not 
vocal enough on the matter. The 
public condemnation by union lead-

SMSs

I have been teaching in Pietermar-
itzburg for the past 11 years. I des-
perately need a transfer to Durban. 

Please phone me on 083 777 2537.

I am looking for a transfer from the 
Eastern Cape to the Westsern Cape. 
I am an art teacher for grades one 

to seven. I have 30 years’ experience. 
Phone me on 076 904 0405.

I am worried about our salaries 
as early childhood development 
educators. We are paid R1 500 a 

month, but we do a lot of work for 
grade R learners. We have to sup-
port our families. We ask the depart-
ment of education in KwaZulu-Natal 
to raise our salaries. 

I teach English for grade nine to 
12 in Clocolan in the Free State. 
I want a transfer to Qwa Qwa 

and surrounding areas. Phone me 
on 083 590 1331.

I am a mother and a wife and 
would like move closer to 
my family in Kimberley. I 

teach in the senior phase — natu-
ral science  and maths. Phone me 
on 083 9555 850.

I am a principal. Why, after 
improving your qualification, 
do you get a cash bonus only of a 

level seven educator? Furthermore, 
the tax deduction is the same as 
that of your salary. Why not aply the 

Teacher reporter

An advocate, a youth talk show host 
and an educator have been named 
finalists in the education category of 
this year’s ShopriteCheckers/SABC2 
Woman of the Year Award.

Advocate Molly Malete, Lotus FM 
presenter CJ Benjamin and educator 
Carole Podetti Ngono were selected 
by a panel of judges chaired by Pro-
fessor Teboho Moja, who has been 
special adviser to two ministers of 
education in South Africa.

Malete was selected as a finalist 
for the role she plays as a commu-
nity activist who brings understand-
ing of the country’s laws to people in 
their own languages. 

She reaches out to the broader 
community, using workshops, 
seminars, presentations and moti-
vational talks on various topics, 
such as family law, gender equality 
and development, violence against 
women, parenting and children’s 
rights and development.

Benjamin is much more than 

a voice on the airwaves. The talk 
show hosts motivates youth in 
primary schools and high schools 
across the country where she 
speaks to an average of 18 000 
learners a month, focusing on 
issues such as sex, drugs, alcohol 
and relationships. One of her pas-
sions is creating drug awareness.

The KwaZulu-Natal department of 
education has awarded her for her 
contribution to the matriculation 
examinations of 2006 after hosting 
on-air tuition programmes for grade 

12 learners to better equip them for 
their final examination. 

Ngono was chosen as a final-
ist for her work on the Valued 
Citizens Initiative, a programme 
on the South African constitutional 
values endorsed by the national 
department of education, which she 
had founded. 

Ngono started the initiative in 
2000 as a pilot project with the Gau-
teng department of education at the 
Ikaneng and Zola primary schools 
in Soweto with 146 learners. Seven 

years later the programme has 
expanded to 1 020 primary and high 
schools in Gauteng, Free State and 
Limpopo, with a total of more than 
340 000 learners developing their 
skills and benefiting from the values 
of the programme.

Winners in the education cate-
gory, one of seven categories, will be 
announced at the end of July. The 
event will be broadcast at 9pm on 
SABC 2 on August 8 and at 10.30am 
on August 9 , which is national 
Women’s Day. 

ers should have been much louder 
and much more unequivocal.

This condemnation should not be 
interpreted as a condemnation of 
those who participated in the strike 
and in pickets. We support teachers 
in their continuing quest for better 
salaries by using all legal methods at 
their disposal.

We are fully aware of the high lev-
els of dissatisfaction among teachers 
over their salaries. This point is per-
haps best illustrated by the fact that, 
for the first time in history as far as I 
know, all the teachers’ unions joined 
the labour action.

But now that the strike is over, 
there is much work that lies ahead.

Relationships have to be fixed: 
between the government as the 
employer and public servants as its 
employees; between those who chose 
to work and those who went on 
strike; and between the public, who 
is concerned about the education of 
its children, and the teachers, who 
have to attempt to recover lost time.

The ability to heal these relationships 
will determine if the national depart-
ment’s far-reaching recovery plan will 
achieve some levels of success.

There is still a lot of anger on the 
ground — and understandably so 
— but please, let us start to move for-
ward and stop punishing our learners. 
We cannot allow them to continue to 
be the real losers in this ordeal.

same tax bracket as someone getting 
a salary on that level. — Ernest

I’m a single parent teaching in 
rural areas. My kids are staying 
alone. I need a transfer. Phone 

me on 072 560 6792.

I would like to know about the 
one and three percentage 
increases received by teachers of 

the Eastern Cape. What about those 
who have not received it yet? — EPZ

I am a male teacher teaching 
in a primary school in Zeerust, 
Nor th  West .  I ’m look ing 

for a cross transfer to Limpopo/
Gauteng/Pretoria/Thabazimbi/
M p u m a l a n g a .  P h o n e  m e  o n 
073 727 1886.

Variety of nominees for Woman of the Year Award
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FREE Software with 23 pre-loaded
educational titles & games worth R2000

when you buy any Proline computer.

R3499

Features:- Intel Celeron 2.8 Ghz Processor - 256 MB DDR Memory
  - 80 Gig Hard Drive - CDRW Drive - 1.44MB Stiffy Drive

- 56k Internal Modem - 15” CRT Monitor - Keyboard Mouse & Speakers
Software: - Windows XP Starter Edition - Open Office Software Suite

- Riverdeep Software Bundle - 2 Year Warranty (1st Year On-site).

A1 Partner  Value Desktop Computer Features:- Intel Celeron 3.0 Ghz Processor - 512 MB DDR Memory
  - 80 Gig Hard Drive - DVDRW Drive - 1.44MB Stiffy Drive

- 56k Internal Modem - 17” CRT Monitor - Keyboard Mouse & Speakers
Software: - Windows Vista Starter Edition - Microsoft Works Suite 8

- Microsoft Encarta 2006 - Riverdeep Software Bundle - 2 Year Warranty
(1st Year On-site) - Canon IP1200 Inkjet Colour Printer.

A2 Partner  Value Desktop Computer

R4799

PLUS
FREE CANON
IP1200 PRINTER

A5 M540S

R5799

Features: - Intel Celeron M 1.6 Ghz Processor - 256 MB DDR Memory
  - 40 GB Hard Drive - DVD-ROM/CD-RW Combo Drive

- Wireless LAN (Wi-Fi) - 56k Internal Modem - 14.1” Wide
(WXGA) TFT Display - PCMCIA, USB & Ethernet Ports
Software : - Windows XP Starter Edition - Open Office Software
Suite - Riverdeep Software Bundle - 1 Year Warranty - Lexmark
3-in-1 (Printer, Copier, Scanner) - Free Bag.

A4 M540S

R4999

Features: - Intel Celeron M 1.6 Ghz Processor - 256 MB DDR
Memory - 40 GB Hard Drive - DVD-ROM/CD-RW Combo Drive
- Wireless LAN (Wi-Fi)  -  56k Internal Modem
- 14.1” Wide (WXGA) TFT Display - PCMCIA, USB &
Ethernet Ports

Software : - Windows XP Starter Edition - Open Office Software
Suite - Riverdeep Software Bundle - 1 Year Warranty - Free Bag.

PLUS
FREE PRINTER

NO DEPOSIT

MONTHS

TO PAY24

PLUS
FREE BAGPLUS

FREE BAG
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You’re the Difference

VALID WHILE STOCKS LAST.

This offer may not be used in conjunction with any other promotion or price reduction. Terms and Conditions apply.

SPECIAL OFFER
COUPONCut out coupon

and bring in-store
to qualify for
special offer.
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